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In these days

of H. C. L.

a practical,

economical, cookbook is indeed a boon.
HOWARDS PRACTICAL

COOKBOOK

is a collection of tested and economical recipes, arranged in such a manner as to show their relation to
one another and to the whole question of well-balanced meals. The book encourages the study of the
money value as well as the nutritive value of foods.
There are exercises in calculating the cost of raw
materials and prepared dishes. Cf This is an excellent book for both class and home use.
Ginn and Company
70 FIFTH AVENUE
NEW YORK

Attention, Future Teachers
and Principals
WRITE us for complete catalogue before making your
plans. We carry a complete
line of school desks, auditorium chairs and other school
furniture, blackboards, crayons, maps, globes, charts, and
all school supplies, pictures,
report cards, and teachers'
supplies, kindergarten furniture and supplies, playground
equipment and athletic goods.
Any special catalogue and
prices will be sent you on
request. Every article for
schools and colleges.
Write us today for information and prices
on your requirements
Virginia School Supply Co.
Box 1177
2000 W. Marshall St.
Richmond, Virginia

Supplementary Reading
Books
"Stories of Great Adventures"
by CAROLYN BAILEY
A reader especially adapted to children
of Junior High School age.

"Broad Stripes and Bright Stars"
by CAROLYN BAILEY
A prominent superintendent has pronounced
this "the best book of history stories ever
written for children".
Send for circular listing our complete line of
Supplementary Readers.
MILTON BRADLEY CO.
17th and Arch Sts.
Philadelphia, Pa.
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IT MATTERS NOT
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store merchandise, you can get it
here, and at a price that will mean
a big saving to you.

Normal
Students

THE NAME
WILLIAMSON
On your Prescriptions and Drug
Store Merchandise means Highest
Quality, Lowest Price, and a satisfied customer.
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the B. Ney and Sons
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Prescription Pharmacy
Phone 168

Harrisonburg, Va.

Financial Arithmetic
DETERMINA TI ON-\-E NERG Y~S UCCESS
Every young man or woman Determines as
he or she starts life to become a Success.
Those who add energy to their Determination are as a rule a Success.
But the person who adds Saving to his Determination and Energy is sure to be a Success.
Determination-1- Energy ~\~ Savings= Sure Success
We pay three per cent on savings account

The Rockingham National Bank
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THE

RISE

OF

DEMOCRACY

IN

EDUCATION IN THE UNITED
STATES
What has been the motivation for the
development of education in the United
States? And how has the growth of democracy affected educational ideas? In considering these questions, a warning is necessary at the very beginning: we must remember that in dealing with abstract principles of
this sort, all statements must be regarded as
approximations only.
Generalization is a
dangerous art, especially when applied to such
a wide subject as education.
Motives for
human action are rarely single. Periods of
history overlap, and grow into and out of
each other. Nervertheless, it will be valuable
to attempt to discover the prevailing motives
that have at various periods affected our idea.?
of education; and I believe that we can distinguish in the United States three more or
less distinct periods.
The first I call the
period of Religious Motive. Not that religion
was the only motive, indeed; but it was the
one most emphasized, and the one to which
all others yielded in case of conflict.
This
period begins with the very first schools
founded on our shores, and extends all through
the colonial period, up to the very edge of
the Revolution. After the war, a new idea
holds sway. Religion has lost its grip on
education, and indeed on all other phases of
life. We have the period of Political Motive.
All men have become, or are to become, citizens; and the safety of the Republic depends
on their intelligence. In our own day, we are
adding to this idea another, so big, so important in its possibilities, that we may well
say that a third and new period has begun in
education: the period of the Social Motive.
What part has democracy played in these
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three periods? That is the question we shall
attempt to answer.
In the first place, we must disabuse ourselves as to any idea that we may have of
colonial society as a democracy. Springing
from the caste systems of Europe, it transported almost in toto the European social
system. The democratic spirit that was to
grow up here was neither foreseen nor approved by the colonists. Indeed, John Cottom
in 1644, openly denounced democracy as "the
meanest and worst of all forms of government," nor was he alone in this belief. Several
propositions were at various times made for
the establishment of an aristocracy. That these
attempts failed is a credit to the atmosphere of
the new country, rather than to the ideas or
ideals of the founders. Voting, or any active
part in political affairs, was the right of a
very small minority. In Massachusetts, for
example, one-fifth of the men were "freemen"
who took part in the government.
Brown
(Making of Our Middle Schools, p. 107)
says:
"Colonial society was not yet democratic.
There was much in it that pointed forward to
democracy, but the leaders refused to believe
the signs. Seventeenth-century America, like
seventeenth-century England, represented wellmarked social distinctions; the people constituted a succession of social planes. The
highest and lowest were lacking here, but the
several grades of higher and lower were pretty
sharply distinguished. The great body of the
people were those known as Goodman or Goodwife So-and-so. Below these were the common
servants; above were the families whose lords
were entitled to the designation 'Mr.'
At
the top were the magistrates and ministers.
The intermediate ranks were carefully graded:
and seats were assigned in the meeting house
accordingly, one pew being designated as "first
in dignety, the next behind it 2d in dignety,'
and so on. At Yale, the practice of arranging
the names of the students in the annual catalogue according to the rank of the parents
was not discontinued till 1767; and at Harvard
not until three years later."
It is amusing to note that as late as xy?1!

238

THE VIRGINIA TEACHER

Samuel Phillips, who was to be the founder of
Phillips Andover Academy, graduated from
Harvard, his name being eighth on a class
list of sixty-three. His father presented to the
faculty that he should be seventh, and he was
accordingly advanced. This little difficulty
is said to be the immediate cause of the discontinuance of the placing of the students
according to the rank of the father. It is
obvious that a society in which such an incident could occur is not very democratic.
How, then, does it happen that in a society of
this sort there could be such a widespread
interest in universal education? Almost before
existence is secure on the continent, wTe find
schools springing up in all the colonies. Ambitious educational plans are made for Virginia
before the colony is established.
Sixteen
years after the Pilgrims land, a college is
founded, and a preparatory school has already
been running in Boston for four years. In
every colony we find law after law providing
for the education of orphans and illegitimate
children. Why, in such a state of society, do
we find such a widespread interest in education? How can such a universal education be
so undemocratic? The answer to both these
questions /may ,be found in the Religious
Motive.
This is pointed out by Professor Cubberly (Education in the United States, p.
10) :
'•Under the older religious theory of collective judgment and collective responsibility
for salvation—that is, the judgment of the
church rather than that of Individuals—it was
not important that more than a few be educated.
Under the new theory of individual responsibility promulgated by the Protestants the
education of all became a vital necessity."
From this belief grew up the elementary
school in the vernacular, from which our
common school springs. In order to win individual salvation all must touch the gospel.
Therefore the young must learn to read, and
be educated for membership in the church.
And in order to have a learned ministry,
there must be preparatory schools and collegesThis attitude is especially to be noted in Calvinistic New England, In the southern colonies, education was left largely to the individuals except that there were schools for the
education of paupers, orphans, and illegitimate
children, "according to the aforesaid laudable
custom in the Kingdom of England." In
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most of the middle colonies the settlers were
of the Protestant faith, tho of different creeds
and nationalities; and believing in the importance of reading the Bible as a means to
personal salvation, they left education largely
to the churches. Hence we have a system of
parochial schools. It is in New England,
where there is practically a union of church
and state, that education is first publicly supported, and it is from New England systems
that our modern schools have developed.
The importance of the religious motive is
attested by many laws and enactments. The
famous Massachusetts law of 1647, for example, reads as follows:
"It being one cheife point of that old deluder, Satan, to keepe men from the knowledge
of the Scriptures, as in former times by keeping them in an unknown tongue, so in these
latter times by perswading from the use of
tongues, that so at least the true sense & meaning of the originall might be clouded by false
glosses of saint seeming deceivers, that learning may not be buried in the grave of our
fathers in the church & commonwealth, the
Lord assisting our endeavor, ..."
it is ordered that education be provided for
the children of the colony. This act was
copied both by Connecticut and New Hampshire. In 1690, the general court of Connecticut enacts:
" . . . . Observing that notwithstanding the
former orders made for the erudition of children and servants, there are many persons unable to read the English tongue and thereby
uncapable to read the holy word of God, or
the good laws of the colony, which evil, that
it grow no further upon their majesties subjects here, it is hereby ordered," etc.
In 1753, the Connecticut legislature, recommending Yale College to the liberality of the
people, points out its religious aims:
"Whereas one principal end proposed in
erecting and supporting Yale College in New
Haven was, to supply the churches of this
colony with a learned, pious, and orthodox
ministry, to which purpose," etc.
It may be truly said of the college, and of all
the colleges of the time, that it was run as tho
the supplying of an "orthodox ministry" were
the only end. It would be possible to multiply indefinitely quotations of early acts,
showing the importance of the religious motive,
but it seems unnecessary. Mr. S. W. Brown,
from whose work, "The Secularization of
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American Education," most of the above quotations were taken, introduces twenty pages
of old enactments by saying:
"One of the aims of elementary education
was to inculcate religious beliefs; of higher
education, to prepare religious teachers. The
subject matter of instruction was largely religious in nature. Church authorities exercised considerable control over educational
affairs. The warmest advocates of education
were those who had in view the needs of the
church."
The important question is: What sort of
schools were established, and how democratic
were they? As has been suggested above,
there was the almost universal elementary
school, which taught little more than reading;
and the Latin Grammar School, which was
to prepare boys for college. The texts in
the elementary schools were the Hornbook,
the Primer, the Psalter, the Testament, and
the Bible. The little student was never allowed to forget the seriousness of life. After
he had learned to spell out the Lord's Prayer
on the Hornbook, he was advanced to the
Primer, where he learned
"In Adam's fall
We sinned all."
and concluded the alphabet with the information that
"Zaoheus he
Did climb the tree
His Lord to see."
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was to go to college. In that case, as soon as
he could read and write, he entered the Latin
School, where the course was entirely clasical.
There is much more of interest in regard
to the colonial school, but we must hasten on.
From what has already been said, it can be
seen that education was not in the slightest
degree democratic. It was thought desirable
for the church and state — especially the
church-—that all know how to read, and
schools were estabilshed for that end. The
secondary schools and colleges were entirely
for the training of men who were to be of
the upper class. Brown sums the matter up
as follows (Making of Our Middle Schools,
p. 108):
" ... . No public secondary school seems to
have been even thought of for the great body
of citizens—the middle and lower middle class.
It was thought desirable that all should know
how to read. And a college training was needed by members of the directive class. The
secondary school was not a mean between
these extremes, but rather an institution subsidiary to the college; that is, a preparatory
school in the narrower sense.
Promising
youth, whatever their social station, were
encouraged to go to the school. But their education was preparation for a place in an
upper, that is, a ruling or at least a directing,
class."

In the society of colonial times, we find in all
the colonies a caste system, and the education
was of the sort that would be expected to
Entertaining and moral little verses for the grow out of such a system. The Latin schools
edification of the student were not wanting, correspond in purpose and clientele to the
monastic and cathedral schools of the medieeither. For example:
val times; they catered to the top classes.
"I in the Burying Place may see
Only, and this is the important thing to be
Graves shorter there than I;
noted, there had grown up a religious motive
From Death's Arrest no Aige is free,
that required a certain elementary education
Young children too may die;
for even the lowest classes, and from this
My God, may such an awful Sight,
Awakening be to me!
seed real democratic, universal education is
Ah! that by early Grace I might
to come.
For Death prepared be."
In the period of political turmoil that
Edition after edition of this book was called preceded the Revolution, education was for
for, and it is estimated that at least three the time forgotten. During the war most of
million copies were sold. After the student the schools and colleges closed, and it is the
had completed the Primer, which "taught general opinion that education was at a much
millions to read, and not one to sin," he went lower state in 1790 than it had been in 1750.
on with the Psalter, the Testament, and the But if education was on the decline during
Bible. Here, with reading, writing, and pos- this period, there was one idea growing, that
sibly a little arithmetic, his education was of political rights; and from this idea comes
We enter into
complete, unless he was one of the few who a new need for education.
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period;of Political Motive. Voters,must be
educated in order to act intelligently. The
more wide-spread is the right of suffrage, the
more wide-spread must education be, and the
greater is the responsibility of the state to
educate its citizens. This is the new motive
or, at least, if it is not new, it appears in a
stronger light than it has appeared in before.
In view of this theory, it may at first
seem surprising that we find no reference to
education in the Constitution; but it must be
remembered that at this time no first class
state, with the possible exception of one or
two of the German Protestant States, had any
thought of a provision for a national educational system. By the Tenth Amendment,
of 1791, education became one of the unmentioned powers "reserved to the States."
The condition of education is well described
by Professor Cubberly (Public School Administration, p. 3) :
"Of the fourteen state constitutions formed
by 1800, six made no mention whatever of
schools or education, and in a number of others
the mention was very brief and indefinite.
Nothing which could be regarded as even the
beginning of a state system or series of systems of education existed. Nine colleges, a
few private secondary schools, and a number
of private and church schools offering some
elementary school instruction of an indifferent
character, constituted the educational resources of the new nation.
Even in New
England, where a good beginning had been
made in the seventeenth century, the educational enthusiasm of the people had largely
died out and the schools had sadly degenerated. In the rural districts, where the
greater number of our people then lived, there
were practically no schools of any kind, while
in the towns and cities ignorance, vagrancy,
and pauperism went hand in hand."
Yet in the minds of the political leaders
the need for general education in such a government as ours was obvious. Washington,
in his message to Congress of 1790, w/rote:
"Knowledge is in every country the surest
basis of public happiness. 'In one In which
the measures of government receive their impression so immediately as in ours, from the
sense of the community, it is proportionally
essential."
Again in his Farewell Address, 17961 he says:
"Promote then, as an object of primary importance, Institutions for the general diffusion
of knowledge. In proportion as the structure
of a government gives force to public
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opinion, it is essential that public opinion be
enlightened."
Of all of the early statesmen, Thomas Jefferson saw most clearly the need for public education, and he expresses this need many times.
Writing to Washington in 1786 he says:
''It is an axiom in my mind that our liberty
can never be safe but in the hands of the
people themselves, and that, too, of the people
with a certain degree of instruction. This
is the business of the state to effect and on a
general plan."
Writing to James Madison, from Paris, in
1787, he states:
"Above all things, I hope the education of
the common people will be attended to; convinced that on this good sense we may rely
with most security for the preservation of a
due degree of liberty."
Late in life, from his retirement in Monticello, he writes:
"If a nation expects to be ignorant and free
in a state of civilization, it expects what never
was and never will be,"
And again:
"There are two subjects, indeed, which I
claim a right to futher as long as I breathe,
the public education and the subdivision of
the counties into wards. I consider the continuance of republican government as absolutely hanging on these two hooks."
It may be stated that Jefferson lived up to his
creed, and had his will been done, Virginia
would have had the first great state system
of common schools, beginning with the most
elementary and extended up .to the University. Unfortunately, he was far in advance of his time, and it was to be fifty years,
and more, before his idea Was even approached in practice.
Other statesmen, too, saw the need of
popular education. John Jay wrote:
"I consider knowledge to be the soul of
the Republic, and as the weak and wicked are
generally in alliance, as much care should be
taken to diminish the number of the former
as of the latter. Education is the way to do
this, and nothing should be left undone to
afford all ranks of people the means of obtaining a proper degree of it at a cheap and
easy rate."
James Madison says:
"A Satisfactory plan for primary education
is certainly a vital de«ideratum in our re-
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publics. A popular government without popular information or the means of acquiring
it is but a prologue to a farce or a tragedy or,
perhaps, both. Knowledge will forever govern
ignorance; and a people who mean to be their
own governors must arm themselves with the
power which knowledge gives."
John Adams states:
"The instruction of the people in every
kind of knowledge that can be of use to them
in the practice of their moral duties as men,
citizens, and Christians, and of their political
and civil duties as members of society and
freemen, ought to be the care of the public,
and of all who have any share in the conduct
of its affairs, in a manner that never yet has
been practiced in any age or nation."
Now, the thing to be noted in all these
quotations is the reason alleged for the public
schools. The Political Motive rules. There
is as yet no sign of the idea that it is the duty
and profit of the state to develop each of its
citizens to the highest possible degree. Jefferson considers public education as one of the
two hooks on which is "absolutely hanging"
the "continuance of republican government."
Jay would leave nothing undone to "afford
all ranks of people the means of obtaining a
proper degree of education." To Madison
it is in our republics that "primary education
is certainly a vital desideratum." And Adams
stresses "their political and civil duties as
members of society and freemen." Nevertheless, we have here a good beginning for the
school of today and tomorrow, and it is not at
all surprising to find that both State and Federal Governments, from this time on, do more
and more for public education.
The point is that the entire nineteenth
century may, for all practical purposes, be
considered the Period of Political Motives.
This is shown by the close relation between
the extension of the suffrage and education.
Professor Cubberly sums the matter up when
he says (Education in the United States, p.
in) :
"The educational significance of the extension of full manhood suffrage to all was enormous and far-reaching. Up to the time of the
separation of the Church and State, education
had not been conceived of as a function with
which the State was specially concerned.
Since the right to vote was closely limited by
religious and property qualifications, or both,
there was no particular reason why the State
should assume the role of schoolmaster. Such
citizens as were qualified by faith or property
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holdings to vote or hold office were amply
able to pay for the education of their children
privately
With the extension
of the suffrage to all classes of the population, poor as well as rich, laborer
as well as employer, there came to thinking
man, often for the first time, a realization that
general education had become a fundamental
necessity for the State, and that the general
education of all in the elements of knowledge
and civic virtue must now assume that Importance in the minds of the leaders of the State
that education of a few for the service of the
Church and of the many for a simple church
membership had once held in the minds of
ecclesla'stics."
The statesmen who follow the Fathers
have the same idea of the importance of
education for political safet'y.
Governor
De Witt Clinton, one of the staunchest supporters of the movement for free public
schools, says in his message to the legislature
for 1827:
''The great bulwark of republican government is the cultivation of education, for the
right of suffrage cannot be exercised in a
salutary manner without intelligence."
Thaddeus Stevens says;
"If an elective Republic is to endure for
any length of time, every elector must have
sufficient information not only to accumulate
wealth and take care of his pecuniary concerns, but to direct wisely the legislature, the
ambassadors, and the Executive of the Nation
—for some part of these things, some agency
in approving or disapproving them, falls to
every freeman."
Daniel Webster, in 1837, states that
"Education, to accomplish the ends of good
government, should be universally diffused."
In order, therefore, to diffuse this knowledge that was so necessary to the safety of
the Republic, men set about building a system
of public schools. I do not wish to overemphasize the idea of Political Motive. But
I do believe that, without it, it would have
been impossible to build up the State systems
that we find existing at the end of the nineteenth century, waiting to serve a bigger
motive that is only now coming to be expressed. Education during most of the past
century has been far from democratic to any
degree. The pauper school idea still had a
strong hold, and in some states it was necessary until long after the Civil War for a man
to swear himself a pauper in order that his
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children might attend the ''Free Schools".
Free textbooks are not everywhere won, even
today. But the idea of an established state
system of public education is everywhere accepted. It is not necessary for our present
purposes to trace in detail the rise of this
present system. We can but mention that
since 1785 the government has given the
common school system 78,657,439 acres of
land, valued at one hundred million dollars;
that the academy, at first a private secondary school which prepared for life and not
only for college, and w'as a great democratic
advance over the old Latin grammar school,
was built into our public high schools; that
educational leaders, like Horace Mann and
Henry Barnard, and societies, like the New
York Free School Society, carried on the
figjht; until the conditions exist that are
painted in the following quotation from Professor Cubberley (Education in the United
States, p. 495) :
"As a result of our long evolution we have
finally developed a thoroughly native series of
American State school systems, hound together
hy one common purpose, guided by the same
set of established principles, and working for
the same national ends. In consequence, it
may now be regarded as a settled conviction
of our American people that the provision of a
liberal system of free non-teectarian public
schools, in which equal opportunity is provided
for all, even though many different types of
schools may be needed, is not only an inescapable obligation of our States to their future
citizens, but also that nothing which the State
does for its people contributes so much to the
moral uplift, to the higher civic virtue, and to
Increased economic returns to the State as
does a generous system of free public schools."
It is, then, in this condition, as both a
result and a cause, that the new motive, the
Social Motive, appears. Not that it is entirely new; it has always been present to a
certain degree. But in our own generation
it has come to the forefront; it has found
prominent exponents; and it is working
great changes in our conception of education.
We see that entirely aside from political
activity, education is the great constructive
tool of civilizaton. It is the one method by
whih social progress may come. Regardless
of the right of suffrage, each individual in
society has the, right to the greatest possible
self-development; and it is not only the duty,
but the profit, of society to see that this un-
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folding takes place. Professor Dewey calls
this the right of each individual to spiritual self-development and self-expression,
and the interest of society as a whole in seeing that each of its members has an opportunity for education."
Professor Munroe
speaks of the "dependence upon education as
the chief means of social and national progress." The important point is that this
idea is becoming part of the public consciousness.
For generations it has been in the
minds of educational leaders: it was the idea
of Rousseau, Pestalozzi, Locke, and many
others, that education was the means by which
the masses were to be raised. But it is only
as the true relation between society and the
individual, the true nature of the individual,
is understood, that the nature and the importance of education can be intellectually
known.
The effect of the wide acceptance of the
Social Motive is almost beyond comprehension. Our entire school system is bound to
undergo great changes, and to become, at
last, really democratic.
Education will become truly universal.
The social inheritance is too important and
precious a thing to allow the danger of draping even a single link.
Its importance in
the development of each individual is so great
that each individual must have the opportunity to absorb as much as his "biological
inheritance" will allow. And this is so important that society is justified in exerting
any amount of necessary pressure. Not only
is any unsocialized—uneducated—individual
a sore spot in the community, but in neglecting the development of a single person,
society may be losing a rich addition to the
social inheritance.
Education, under this conception, must
develop a moral attitude towards society.
Not that it can preach. But it must develop,
as it never has before, the idea of the place of
the individual in society, and his debt and
duty to it. And he will come to realize that
his debt and duty are at the same time his
pleasure and his profit.
Education will become a socializing process. Both curriculum and school procedure
will become socialized in such a way as past
generations could not have conceived. No
subject will be taught—there is no subject in
existence—that cannot contribute to the
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student's realization of the unity of society.
And as the class is a group—a society—it will
model itself into a social community, where
each member has definite duties, responsibilities, and privileges. In the school the student must learn those habits of co-operation
and unselfishness without which society cannot endure. And it looks as tho the time were
fast approaching in our own nation when
these characteristics will be needed as never
before.
Finally, and perhaps ts'his will be t!he
greatest change of all, education will be made
in itself a satisfying process.
One of the
many notable attempts to meet this changed
conception was the transformation in the
schools of Newton, Massachusetts, about
1905. Up to that period the report states
that
"It (the Newton school system) selected,
retained, and educated those who were fitted
by natural endowment and Interest to profit
by what the school thought fit to offer; others
were eliminated all along the way, and with
little concern for the precious material thus
forced to waste. It stood for uniformity in
materials of education, in methods, and in product."
This has been the undemocratic idea of education in the past. We had confused democracy and uniformity. But under the new
motive, as at Newton, education will be
inspired and directed by the idea that
"It Is the function of the school to educate
every boy and girl, to eliminate none, to accept all. It fits work and method to individual needs, and strives to send children out
of school just as individually diverse as nature
designed them to be, and as the diversity of
service which awaits them requires."
Under the new stimulus, method, too,
will change. We have come to realize that
the old idea of education, expressed by Hamilton, is not true;
"The great problem in education is how to
induce the pupil to go through with a course
of exertion. In its results good and even agreeable, but immediately and in itself irksome."
Good teachers know, and have always known,
that education is not '"immediately and in itself irksome" and that education that is so,
is not real education. Unfortunately, it has
too often been accepted as such. But, as
Professor Kilpatrick points out, the lifeless
and deadening effect of so much that is

called education "must inevitably follow the
effort to found our educational procedure on
an unending round of set tasks in conscious
disregard for the element of dominant purpose in those who perform the tasks." In the
future, we shall develop a conscious regard
for the element of dominant purpose, and so
will education become satisfying to the pupils
and satisfactory for society. Education,
largely conceived under the Social Motive,
Will lead to, and will be in itself, a rich,
full, worth-while expression of life.
Milton M. Smith

II
THE NICETIES OF LIFE AND HOW
TO TEACH THEM
Everyone is impressed by the behavior of
children, and such remarks as "Doesn't she
behave beautifully?" and "Hasn't she charming manners?" have been uttered over and
over again. Some think good manners are
born; some think that like religion in some
mysterious way they descend upon a person;
but to those who have studied the question
they are neither born nor transcended, but
are the result of imitation and training.
Manners is a real word but it cannot
easily be defined, it has no decided boundaries ; it has no beginning and no end; it is ever
present: it is so large, comprising so much
meaning, yet so small, composed of the tiniest,
most commonplace things in life. When you
think of manners there is in the mind a sort
of vague mistiness in which the elements are
present, yet not clear and distinct; that is,
one cannot put a finger on one particular act,
single it out and say this is what makes it
any more than one can single out one brick
from a building and say this makes the
building, or one drop of water and say this
makes the lake.
This subject is of particular interest to
the writer because of her interest in little
children and her work with them, for childhood is the period in which these things
ought to be acquired and if training is begun
early in life and continued, these little acts
become so much a part of the individual that
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ho performs them with ease, whereas if
acquired later in life there is a certain form
about them which suggests effort.
The
possession of these little things acquired properly in childhood to make them a part of one
is what distinguishes the refined from the
unrefined.
Because of the nature of the
subject one cannot theorize nor talk about it
in an abstract way, but must give in definite
concrete terms some of the things of which
it is composed, not in the order of importance
for there is no such order and not fitting a
particular group of people but all. One cannot buy good manners, one cannot go to a
book and on a certain page find a rule which
fits a particular case or which tells one just
what to do on a particular occasion. Emerson in his famous essay on manners says;
"To say what good of fashion we can, it
rests on reality and hates nothing so much
as pretenders. There is nothing settled in
manners, but the laws of behavior yield to
the energy of the individual. The maiden
at her first ball, the countryman at a city
dinner believe that there is a ritual according
to which every act and compliment must be
performed or the failing party must be forever cast out. Later they learn that good
sense and character make their own forms
every moment, and speak or abstain, take
wine or refuse it, stay or go, sit in a chair
or sprawl with children on the floor, or stand
on their head, or what else so ever in a new
and aboriginal way, that strong will is always
in fashion, let who will be unfashionable. All
that fashion demands is composure and self
content." And so the points which are made
in this article are without easily assignable
sources and for them the writer must alone
stand sponsor.
How often have you seen children who
when spoken to hide behind the mother or
cry and who are forced by the parent to speak
to you, the situation becoming so embarrassing that you wish you had never noticed the
child. Now if that child were going to live
on a desert island, dependent on no one for
food and shelter, he could well afford to act
that way, but since he is to live with people,
giive to them, take from them, is it not better that he learn early a right way to speak
to them? Only after knowing children who
do speak cheerfully when spoken to are we
able to appreciate this. Would it not be
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possible for mothers, teachers, to make the
opportunity for their children to meet and
speak properly to them and their friends? At
first it might be hard but if they are patient
and persistent, after a while their patience
will be reWardel by behavior fitting to the
Ladies and Knights of the Court.
Along
this same line might be mentioned looking at
people when talking to them, a very small
thing in itself, yet it is one of the things we
want to cultivate in children and in ourselves;
it is one of the things we admire in others.
Thoughtfulness of others is another theme
and it can best be illustrated by two stories.
In a public dining room were a mother, a
son about twelve years old, and a daughter
about eight. If they came in together the
boy always seated his mother and sister before
taking his own place; if the children came
in first, which was often the case, they waited
for the mother, the boy always rising when
she entered; if friends came to the table to
speak to the mother the boy always rose and
remained standing.
He evidently had some
definite training along this line and judging
from the companionship which existed between mother and son it was not received by
force.
Another mother and son were standing on
the corner waiting for the street car. When
it came the lad, about ten years old, jumped
on the car and found a place for himself, paying no attention to the mother. When they
reached home at night the mother said, "Son,
I was very much disappointed in you today.
You jumped on the car, found a comfortable
seat for yourself and left me to get on as
best I could," and the conversation dropped.
A few days later they went again on the car
but before leaving home the mother wisely
said, "Here, take our car fare, put it in your
pocket and don't forget to ask for transfers."
The rest need not be written; you know what
happened.
Many of us have been annoyed at times at
lectures, recitals and even at church by those
about us talking. Maybe we've even been
guilty of annoying others. We never meant
to, we just didn't think. If someone called our
attention to it we stopped. These things
were not done because those doing them
wanted to be rude, because they didn't know
better, but because they hadn't thought about
the other person, they were thinking only of
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themselves. There are other habits which and a colossal grouch. Those who are happy
are very annoying and disturbing to others, and appreciative and show these qualities aie
tapping the fingers on the table, fumbling the ones who always make and have friends.
the pages of a book, rattling papers while Nothing is more discouraging than to have
some one is talking as well as interrupting to work with a person who is always compeople who are talking. T. hese do not neces- plaining, nor is there a greater disturbing
sarily mean lack of attention or interest, but element in any group than the person who
they certainly give that impression and to is not happy.
Robert Louis Stevenson says, "There is an
a certain extent stamp one as being ill bred.
idea
abroad among moral people that they
Teaching children to open the door for others,
should
make their neighbors good.
One
teaching them to knock before entering a
room and to close a door quietly, teaching person I have to make good—myself, but my
boys to take and keep their hats off in the duty to my neighbor is much more nearly
house, to raise their hats when speaking to expressed by saying that I have to make him
ladies on the street, to pick up articles _ drop- happy if I may," and it might be added that
ped on the floor, to give up their chairs, to one way to make him happy is by being pleassay 'l thank you," "Please" and "What is ing to him.
Booth Tarkington in his play, "Mister
it?" instead of a grunt, means more than just
Antonio"
makes his Italian hero say a very
the little acts themselves. These acts produce
good
thing.
He says 'When I was a little
a certain pleasing effect upon the other person.
One's attitule and behavior at table, boy in Sarrent, I get in trouble sometimes.
the way one eats, the way the food is served I make to cry. Well, wot you t ink dat ole
and even the conversation carried on there pries' say to me. 'E say, you 'Tone, don'
all contribute to the niceties of life. Children you know you can make just de same noise
can easily be taught to eat quietly and care- as loud if you make to laugh instead you make
fully, the proper use of the napkin and knife to cry? Dat soun' w'en you make to laugh
and" fork.
They can be taught to wait she's nicer soun an' do you twice as more
patiently and eat slowly. One psychologist good in your inside. Aha, dat ole pries e s
tells us that there was a time in the history right, and every time I wan' to cry I say, no
of the race when it was necessary for men like I laugh. Dees worl' she can do wat she like
animals to bolt their food; they did not dare to me. I am going to laugh. If a man 'e
linger over it lest it might be stolen away, do me some ugly trick I am going to laugh in
'is face. I laugh wen I wan to laugh, and I
but fortunately that now is not the case.
laugh
wen I Wan to cry. I laugh at de worl'
Every child should be taught reverence
and every individual should practice it. Every w'en she strikes me, w'en she call me bad
child should be taught to bow the head and name an' she say 'You are no more but one
close the eyes during prayer. Talking and low down 'urdy gurdy man.' I laugh 'an^ I
restlessness during services mean lack of re- say I am Meester Antonio Camerandonio,
spect, and lack of respect means lack of the dats me."
There are two or three other points which
sense of the fitness of things; it means an inmight be mentioned in connection with this
ferior type of mind.
Another thing which goes to make up and which help much to make one pleasing,
for example, a quiet distinct voice. Nothing is
the niceties of life and one which affects so
more irritating than a rasping high pitched
much those with whom we come in contact
voice, nothing more disgusting than (loud
is a happy outlook on life and a bright smile.
talking and laughing on the street or in pubA mother once said that if there was but one
lic. The etiquette of the side walk would
thing she could cultivate in her Ichild it
make
a good subject for discussion; much
would be a happy disposition and she began
can be said about it, for any crowd—especially
when the child was a tiny baby. When the
if that crowd is in a hurry—is apt to practise
child wakened in the morning the mother
bad manners.
always greeted her with a smile. When things
There are ways and ways to talk over the
went wrong she helped her make the most
of them in the right way. No one cares for telephone. It is very exasperating to answer
the person who goes about with a long face a call and have some one shout in the ear
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"Who is this?" and it is just as easy and very
much better to speak in a quiet and distinct
tone as to yell at the top of the voice.
The ability to put others at ease when
meeting and talking to them is a great factor.
Knowing what to say, how to say it and saying it in the right way always makes a lasting
impression. So often we say we like a certain
person because she is gracious, or because she
always says and does the right thing at the
right time, or because we can tell her any of
our trials and tribulations, even though some
are very small and trivial; she understands, is interested, and tries to help us solve
them. Again the quality is made manifest
by the fact that that person has gone more
than half way, she is not self centered. She
is interested in other people.
In an essay on Democracy and Manners
in The Century Magazine, Dr. Eliot
of Harvard says, "Manners affect for
good or ill the daily happiness of every
human being and the fortune and destiny of every tribe or nation. Their influence on human existence is profound.
Good manners are founded on reason or
common sense and good will.
They put
people at ease in social intercourse, welcome
graciously the stranger and friend, dismiss
pleasantly the lingering visitor who does not
know how to withdraw, express alert sympathy with others and prompt to helpful cooperation with them. They enable people to
dwell together in peace and concord, whereas bad manners cause strife, friction, and discord. Inasmuch as good manners smooth the
rough places some people think that good
manners may easily slip into insincerity and
a habit of easy compromising. They imagine
that well mannered people express in their
habitual greetings warmer affections than
they really feel, conceal their aversions or
condemnations, moderate their hearts in
argument, and in general repress passion in
both speech and action. They suspect that
good manners are a drag on moral earnestness
or at least inconsistent with a reformer's or
prophet's zeal.
Good manners cannot and
should not prevent earnest contentions, but
they can take the bitterness out of strife and
prevent personal animosities between sincere
and strenuous opponents. Good manners are
a fine art; their means of expressions are generally mere tones, inflections, quick glances,

momentary gestures or postures and they need
at their best a quick imagination and a ready
wit."
Mary Louise Seeger

III
THE REAL OBJECTIVES IN HOME
ECONOMICS TEACHING
A few years ago home economics teaching was looked upon with much this attitude:
"Them as knows how does, and them as
don't know teaches." And I am not
entirely sure that it was without some real
basis.
With all due respect to those who
laid such a splendid foundation for the great
work of today the early aims were consecrative, and principles Were taught irrespective of the ability or necessity of the individual to apply them to her own daily life.
In many school curricula, domestic science
and domestic art were added merely to give
the student a period of relaxation from mental effort. The teacher of domestic science
taught recipes for making elaborate cakes,
salads, and fancy pastry, while the teacher
of domestic art confined her efforts to fancy
needlework, caps, aprons, towels, and graduation dresses. Not long since an English
teacher was heard to remark: "Isn't it a
shame to teach cooking when prices are so
high?"
Last year the home economics workers of
Wisconsin adopted the slogan, "Come out of
the basement," and they were careful to emphasize the fact that the Work of home economics must "come out of the basement" in
spirit as well as location.
It was not until the great educational
movement in conservation spread throughout
the country during the recent world war that
people began to appreciate and understand the
development made in the principles and ideals
of the Home Economics work. Much remains to be done in educating the American
public to the breadth and scope of the home
economics activities of today. To many the
terms sewing and cooking express their
whole conception of this great field.
But
these terms are inexpressibly narrow and
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limited.
It is true that we must cook the
food we eat to make it more palatable and to
destroy any existing bacteria. It is true that
we must sew seams in our garments that they
may more gracefully and comfortably clothe
our bodies; but that is not all that concerns
us in the field of home economics. Cooking
is but one very small phase of the big food
problem of the American home.
Life can
not be maintained without food. An over
abundance or an indiscreet choice of food
clogs the workings of the body processes and
makes for inefficiency as surely as does an insufficient supply.
The source of food, the
manufacture of food materials, the cost, market conditions, nutritive value, age and occupation of the individual, as well as the eccentricities of taste and digestion, make it an
ever changing, as well as ever present problem.
Food must be considered from its
social and psychological aspects also.
Man
limits himself to absolute nutrition only when
he is forced to financially or in case of disease.
Men of affairs deem the psychological effect
of a good dinner of sufficient importance, to
precede weighty financial, political, and commercial problems with a meal prepared by as
excellent culinary skill as they are able to secure.
But food fails of its psychological
purpose if it does not taste as good as it looks.
Time is wasted, when it is spent upon food
in an effort to make it look better than it
tastes. "All things by their season, seasoned
are." There is a psychological aspect with
regard to serving food in its season. Who
does not feel a quickening of the appetite at
the association of turkey and Thanksgiving,
plum pudding and Christmas, fried chicken
and new potatoes on the Fourth of July, and
strawberries in the balmy spring days of May
and June?
Eating together is an expression of sociability. No matter how highly educated one
may be, if there is a lack of refinement of
manners she has failed in her highest development. "You are responsible not only for
what you are, but what you are able to be.''
The home economics student who is not possessed of graceful, easy table manners and a
knowledge of how to serve and to be served
is not equipped to go into a community where
she will be looked upon as an expert in all
matters that pertain to the home. Ease and
grace in table service is not attained in a day

- '

nor yet a month. It is the reward of perfeet service of three meals a day for three
hundred and sixty-five days in every year,
Educational _ institutions specializing in
home economics have not all been able to
surround their students with this most essential (environment and not until this is
possible will we be equipping our girls for
the most effijeient service.
Efficiency alone
is not the goal for which we are striving, for
efficiency in housekeeping may also mean the
elimination of esthetic tastes.
ihe highest
form of efficiency may mean the elimination
of table linen, the salad fork, dessert spoon,
service plate, attractive garnish and preparation of food._ It may mean undecorated,
serviceable clothing, or bare lifeless houses,
But has the saving in time and energy paid
for the esthetic loss?
The American people today have a mania for saving time without regard to the
purpose for which the time is saved.
1 he
story is told of a Chinese nobleman who was
New York's guest and had occasion to go
down town in the subway to a function given
in his honor. With his host he took a local
train to 96th Street; he then changed to an
express, and at 42nd Street changed again for
a local. Upon arriving at their destination,
the Chinaman demanded an explanation of
the many changes made on the subway. "Oh,"
said his host, "We saved two minutes of
time." "But," said the Chinaman, "how are
we going to use those two minutes?" The
definition of the term efficiency depends
largely upon the answer to the Chinaman s
question. How are we going to use the two
minutes we have made ^ such an effort to
save?
Does efficiency in housework mean
better home-making or does it simply mean
more
t"116 ^or a woman t(} carry 011 a social
or business career outside of the home? This
is a question every woman will have to dec.de for herself; but she should consider
carefully lest she exchange the real treasures
of her home life for efficiency,
The field of Home Economics has expanded its scope not only to consider problems
relating to the three necessities of life—food,
shelter and clothing—but to "embrace every
aspect of human life exhibited in the home,
We are beginning to realize more fully than
ever "that no man liveth unto himself alone,
that no home exists without a definite rela-
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-tion to its community, state, ..and nation.
"There is no evidence of public or domestic
shame," says Miss Ravenhill, "when the facts
are made known that the homes Aof this
country are responsible for about fifteen million physically defective children of school
age, and for the fact that 30 per cent, of the
young men of an age for military service were
incapable of response to the call. It is in
these 'homes' also that tens of thousands of
young children die each year from entirely
preventable causes; it is from them that a
steady stream of recruits is contributed to
the army of criminals and insane. What a
reflection on the teachers and students of
home economics! For it is the parents of the
population who are responsible for the serious diminuation of natural vitality, for the
menace of so many low-powered lives, for the
existence of so many incompetent citizens."
The student of home economics must
create higher standards for our home life, for
"the success of the nation of tomorrow depends upon the characters built in the homes
of today." She must first assume a saner
attitude concerning woman's work in the
home as a producer and consumer and then
come to a realization of the relationship existing between the home and national life.
Some one has recently said, "Americanization
is the preparation of the hearts of the native
born to receive and befriend the foreignborn." H;ow many teachers and students of
home economics are living lives which exemplify the principles they advocate and are
making these principles so attractive to those
about them that they catch the vision and
feel a new sense of responsibility.
How
many have corrected a careless diet? How
many through the principles of budgeting
have overcome a tendency to unnecessary extravagance? How many take daily exercise
and secure sufficient sleep? How many apply
the principles of line and color in the choice
of clothing, rather than fad and fashion?
How many have the ability to plan and furnish a house that breathes the home atmosphere? How many strive to become women
of sincerity, culture, and strong personality?
The Utah Agricultural College has conceived of a unique method of encouraging
such a consistency of practice by awarding a
gold medal each year to "that member of the
graduating class in home economics who gives
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evidence of the most sustained and intelligent
application in her daily life of the principles,
to the study of which she has devoted four
years." The award of this "Lois Hayball
medal" will be made by a committee which
includes representatives of the student body,
as well as of the School of Home Economics
and the college physician. "This is an example
which all Schools of Home Economics might
profitably follow.
As the Statue of Liberty symbolizes hope
and freedom to the immigrant so the "civilized" home symbolizes success and happiness
to the American nation. A crude, unlettered
Polish girl paid a beautiful tribute to the
Statue of Liberty, when she said in her broken
way:
"The lady stand where the ships
come in and say: Come in, all you Polish
girls, come in. Come in to America, where
there is a chance for you;
I light you the
way. And to the ships that go out, she say:
Go, tell more Polish girls and others to come;
oh, tell them to come! I light you the way."
Home Economics students, upon you
devolves the responsibility of applying the test
to our present day methods of home economics
teaching. Are you living the principles you
are taught and are you thereby "lighting"
the way to better individual standards of
life, better homes, and a better nation?
Grace Brinton

Under the supervision of the Division of
Visual Instruction, Department) of Extension of the University of Texas, motion pictures on educational subjects will be given on
the campus during both terms of the summer session. The schedule for the first session includes programs on Longfellow,Stevenson, "The Hoosier Schoolmaster," and "Lorna Doone." For the second term programs
on Dickens, Shakespeare, Uongfellow, and
Riley will be shown.—Educational Film
Magazine.

The city board of education of McAllen,
Texas, has just finished the erection of a
teachers' club that will house thirty-two of
the teachers and furnish meals at cost to as
many more.
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IV

HELPS FOR THE TEACHING OF
VIRGINIA HISTORY
In the series of articles, of which this is
the first, we plan to give certain definite aids
for the use of teachers in connection with
Wayland's History of Virginia for Boys and
Girls, the text which has recently been adopted for basal use in the public schools of Virginia. First, we shall present a carefully prepared list of questions, about ten on each
chapter of the text; later, other aids and materials of various kinds.
The book is divided into 49 chapters,
the first sixteen of which relate to Virginia
as a colony of England, covering the first two
centuries, nearly, of her history.
Accordingly, this instalment of questions is made^to
cover sixteen chapters—the first large division
of the narrative. The several chapter headings and numbers are also presented herewith
for the sake of clearness and convenience.
Let it be understood that these questions
are offered and intended only as ' first aids.'
The teacher will of course feel at liberty to
modify and supplement them as may best suit
her time and plans; but it is confidently believed that they will prove of real aid in suggesting definite values and in saving time for
the busy teacher.

10. What four things did Raleigh's men
carry back from Virginia to Europe ?
Chapter II
A Day in May'
1. What came up a broad Virginia river
one day in May?
2. What did the Indians call this river ?
3. What did the white men call their
settlement ?
4. Why is this settlement famous in
history?
51 Describe the first makeshift for a
church.
6. What now remains of the third church
at Jamestown?
7. Under what company was the Jamestown settlement made?
8. What is a charter?
9. State three or four reasons why the
London Company wished to make settlements
here.
10. In what year was Jamestown founded ?
Chapter HI

Captain John Smith; His Friends and
His Foes
1. What young man came to Jamestown
in 1607 under arrest?
2. After he was set free, what were
some of the things he did?
3. Name three rivers that he explored.
4. Name three Indians that he learned
Part i—Virginia as a Colony of England to know.
5. What accident befell him in the auChapter I
tumn of 1609?
6. How was Smith honored at JamesVirginia and Virginia Dare
town in 1907?
1. Why do we think of seas and rivers
7. What notable celebration was held
at the beginning of our country's history ?
near Jamestown the same year?
2. Who or what made the first trails and
8. Why is John Smith termed the
roads on land?
"Father of Virginia"?
3. What two things does our first story
9. What were some of the qualities in
tell us?
Smith that made him able to hold the colony
4. Who was the Virgin Queen ?
together ?
5. Name a gentleman who was one of her
10. Name some other famous man who
favorites.
was both a writer and a fighter.
6. Locate Roanokc Island.
Chapter IV
7. Why was Governor White so long
in returning to the island?
POCAHONTAS AND HER PEOPLE
8. Tell how this country got the name
1. Who was the favorite daughter of
Virginia.
Chief Powhatan?
g. Tell the story of Virginia Dare.
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2. What famous white man owed his
life to her?
3. In what ways did she aid the Jamestown colony?
4. What Englishman did she marry?
5. What was her son's name?
6. By what name was she known in
England ?
7. What two things, mentioned in this
chapter, were named after Pocahontas?
8. Do you know of other things or of
persons bearing her name?
9. What Indian tribe still lives in Virginia?
10. What does the chief do at Thanksgiving and Christmas?
Chapter V
A Red-Letter, Year; 1619
1. What is a red-letter day? a redletter year?
2. Name five things that made 1619 a
red-letter year in old Virginia.
3. What good governor came to the
colony in 1619?
4. What planter was one of the first
to export tobacco?
5. What did Benjamin Syms do in
1634?
6. What nobleman did much to help
Virginia?
7. Which event of 1619 do you think
was most important? Why?
Chapter VI
In the Tobacco Fields
1. Why did John Rolfe and others begin
to plant much tobacco in Virginia?
2. What other crop was in danger of
being neglected?
3. What rule did Governor Dale make?
4. What kind' of certificates d;id th9
early Virginians use as money?
5. What kinds of certificates do we now
use as money?
6. How did the growing of tobacco affect the life of the people ?
7. What was the Tobacco Rebellion?
8. Name some important tobacco markets of Virginia to-day.
9. Why does Richmond import tobacco?
10. Where, perhaps, were some of the
factory songs first heard, long ago?
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Chapter VII
The Kings' Governors
1. What kind of colony was Virginia
prior to 1624?
2. What kind was she most of the time
after that date?
3. Name the three kinds of English colonies.
4. Name a governor or two that came
soon after Smith.
5. Name three or four governors that
came after 1624.
6. What Rebellion came under Berkeley?
7. What one came under Culpeper?
8. What cities were started while Gooch
was governor?
9. What county was first named Dunmore?
10. Make a list of Virginia counties that
were named after kings' governors.
Chapter VIII
"The Old Dominion"
1. What occurred in England in 1642?
2. Over what had the king and Parliament been quarreling?
3. What sort of kings did James I and
Charles I want to be?
4. What did the Puritans want to do?
5. Who were the Cavaliers?
6. Why did they call their opponents
Roundheads?
7. What occurred in 1649?
8. Who came to Virginia in large numbers after 1649?
9.
What young man was invited to
come?
10. In what year was the monarchy restored in England?
Chapter IX
Bacon's Rebellion
1. What occurred in Virginia in 1622?
in 1644?
2. What led to troubles with the Indians in 1675-1676?
3. Why, perhaps, did Governor Berkeley not attack the Indians in 1676?
4. Who finally led the settlers against
the Indians?
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5. At what places were the Indians defeated ?
6. What led to war between Bacon and
Berkeley?
7. What town was burned? Why?
8. What brought the war to an end?
9. What did King Charles II think of
Berkeley's methods?
10. Sum up the reasons why the \ irginians fell out with Governor Berkeley.
Chapter X
The College of William and Mary
1. What was the name of the first college planned for Virginia?—See Chapter \.
2. What disaster broke up the plan?
3. What Virginia academy dates from
1634?—See Chapter V.
4. What makes the year 1693 historic.
5. Why was Williamsburg specially important from 1698 to 1780?
6. Name some famous men who were
educated at William and Mary.
7. What was done there in 1776?
8. Why is the year 1918 interesting in
the history of the college?
g. How has William and Mary helped
Virginia schools in recent years?
10. Name two or three historic buildings
that may be seen at Williamsburg.
Chapter XI
The Knights of the Horseshoe
1. What was Governor Spotswood
nicknamed ? Why ?
2. What did he dub the gentlemen who
went with him to the Shenandoah Valley in
1716?
3. Tell about the horseshoes of iron.
4. Tell about the horseshoes of gold.
5. Name some of the animals that were
seen on the expedition.
6. Describe the scene from the top of
the Blue Ridge, looking westward.
7. What did the governor's party call
the river they found in the valley?
8. What did the Indians call it?
9. What is it called to-day ?
10. On a map draw a red line showing
the general course followed by the governor
and his party.

Chapter XII
William Byrd and Peter Jones
1. Mention four or five notable things
that William Byrd did.
2. Why did he lay off towns at the falls
of the rivers?
3. What was the first newspaper published in Virginia?
4. How does Peter Jones come into our
history ?
5. What made Richmond notable from
1861 to 1865?
6. What made Petersburg a special cen'ter of interest from 1917 to 1919?
7. Name two cities in the Shenandoah
Valley that were started about 17338. What class of people settled largely
in the lower valley?
9. What class was numerous in the upper valley?
10. Who was governor of Virginia from
1727 to 1749?—See Chapter VII.
Chapter XIII
Washington As a Surveyor
1. Locate Greenway Court.
2. What English lord lived there for
many years ?
3. What took Washington to Greenway Court for several years?
4. What was the Northern Neck?
5. In what county was Washington
born ?
6. In which one did he grow up?
7. What were some of the things that
Washington learned while working for Fairfax?
8. What was the old name of Winchester ?
9. Name three rivers on which Washington made surveys.
10. What did Washington do that enables us to know so much of his work?
Chapter XIV
Washington As A Soldier
1. Who was Dinwiddie?
Who was
Pierre?
2. Whom did the former send to the
latter? With what demand?
3. Tell of Washington's journey with
Gist.
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4. What did Washington know as he
returned ?
5. What did he do in 1754? In 1755?
6. Where did Washington build a fort
after Braddock's defeat?
7. What was the big result of the
French and Indian War?
8. What is the Union Jack?
9. Name three forts mentioned in this
chapter. Which one had two names?
10. What was Washington called upon
to do in 1775?
Chapter XV
Life on the Plantations
1. In what parts of Virginia was plantation life most developed?
2. What were ''the quarters"?
3. Name some famous colonial homes.
4. Why was it necessary for the big
houses to have many bedrooms?
5. What kinds of dishes were used on
rich men's tables?
6. What kinds on poor men's tables?
7. What was the "planter's pace"?
8. How did people travel?
g. What were the favorite sports?
10. What occasions brought together
large crowds?
Chapter XVI
Life in the Mountains
1. What do we mean by "life in the
mountains"?
2. Compare what is said about farms
and servants in this chapter with what is
said about the same subjects in Chapter XV.
3. In what sections of colonial Virginia were stone houses most used? Why?
4. Describe the dress and outfit of a
pioneer hunter.
5. What did the Indians call the rangers of western Virginia?
6. Tell what you can about a frontier
fort.
7. Name two or three women who were
captured by the Indians.
8. Name three or four famous Indian
fighters.
9. Where is Abb's Valley?
Kerr's
Creek ?
10. Where did Daniel Boone figure
chiefly?

V
ANNUAL EDUCATIONAL CONFERENCE
November 23-26
Much significance will attach to the Annual Educational Conference which comes in
Richmond during Thanksgiving week. Now
that the educational amendments to our constitution have run the gamut of popular approval, the Way has been cleared for all
supporters of public education to get together
for a supreme effort to put over in the
Legislature and in local communities adequate
and complete measures for the betterment
of our schools.
The State Teachers Association has two
additional problems that mean much to its
future; First, a reorganization, a redirection,
a house cleaning or something of the kind,
that will make the average teacher take a
real interest in the organization; Second, a
more efficient handling of the Virginia Journal of Education which, in many sections of
the State, is failing to appeal to the teaching
force at large.
Among the educators who will appear on
the program are: Harris Hart; George O.
Ferguson, Jr., professor of educational
psychology at the University of Virginia;
Dr. Henry S. Curtis, former secretary of the
Playgrounds Association of American and
National Children's Welfare Association;
Lieutenant-Colonel R. L. Rees, chief of the
educational recreation branch, War Department, Washington; Dr. C. Alphonso Smith;
John Williams, professor of mathematics,
Virginia Polytechnic Institute; Professor
John Counselman, William and Mary College; Charles B. Givens, John Marshall High School; Dr. S. C. Mitchell,
professor of history at the University of
Richmond, Dr. C. H. Judd, director of the
School of Education, University of Chicago;
Mrs. B. B. Munford; R. Walton Moore; Dr.
Dremer J. Hoke, professor of education, William and Mary College; Dr. J. B. Manahan,
University of Virginia; E. E. Smith, superintendent of night schools, Richmond; Dr. H.
B. Handy, professor of English, University
of Richmond; Dr. J. S Wilson, professor of
English at the University of Virginia, and
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Dr. R. E. Blackweli, president of RandolphMacon College.
On arrival in Richmond, visitors and
delegates to the conference should report to
room 115 at the John Marshall High School
where they will be registered and assigned
homes if they have not made their own reservations.
Many luncheons, receptions, exhibits, and
the annual football game between RandolphMacon and Richmond University will serve
to break the monotony of the many meetings
and renew old acquaintances and old loyalties.
Governor and Mrs. Westmoreland Davis
have very generously planned to receive members of the association at the Mansion on
Wednesday evening at 9:15The Alumni of Teachers College, Columbia University, will have their annual
dinner at the Westmoreland Club, Friday
evening, November 26.
The Alumnae of the Harrisonburg Normal School will have their luncheon at the
Richmond Hotel, Friday, November 26, at
12:30.
The University of Virginia, Richmond
University, William and Mary College, and
other schools are planning similar luncheons
for their alumni.
Let us make "On to Richmond" once
more the slogan for Thanksgiving.

VI
CONTEMPORARY OPINIONS ON
SOME EDUCATIONAL
MATTERS
Enrolment Figures for Virginia.
Colleges
Enrolment figures for
versities of Virginia and
shown as of October 22
compilation made by the
ning Post'.

colleges and uninearby states are
in the following
New York Eve-

Randolph-Macon College
.... 180
Randolph-Macon Woman's College . 608
Sweet Briar College
283
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University of Virginia
.... 1,620
Virginia Polytechnic Institute . . .
726
Goucher College, Baltimore
. . • 833
Johns Hopkins University . .
2,432
University of Maryland .... 1,468
University of North Carolina . . . i,729
West Virginia University .... 1,520
Summer School Increases
Eleven summer schools in Virginia reported to the Bureau of Education a total
enrolment for 1920 of 4,993 students. This
is an increase of 900 students over the summer of 1919.
Supt. Hart on Corporal Punishment
In canvassing educators for their views
regarding corporal punishment, the Spokane
Daily Chronicle finds that the practice is
generally frowned on, although only one
state, New Jersey, forbids whipping in the
schools.
Harris Hart, Superintendent of Schools
in Virginia, is quoted by the Chronicle as
replying to its query:
"My own opinion is that it is not unwise
for the general law to permit corporal punishment under proper restrictions, but that
the local school regulation should discourage
it in every possible way.
While I do not
believe that whipping should be practised in
the common schools, I would be a little
doubtful of the effect if the boys in the
schools knew that under no circumstances
could they be punished."
Much the same idea was expressed by
other state superintendents, for example, by
C. P. Gary, State Superintendent of Schools
of Wisconsin!, 'who said:
"The general
trend in this state is to reduce corporal punishment to a minimum, but, in general, it
has seemed that forbidding the use of corporal
punishment was not altogether desirable."
New Virginia Law Relating to Physical Education Seems Especially Effective—Every School Child
Must Receive Physical
Training
Virginia, Mississippi, Kentucky, and
Georgia have enacted legislation during the
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past year which more or less effectively initiates State-wide programs of physical
Education Service, 309 Homer Building,
Education Service, 309 Homer Building
Washington, D. C.
In Virginia, the legislation is backed by
substantial appropriations of $25,000 to the
State board of education for physical education and $25,000 to the State board of health
for child welfare and school medical inspection.
The law authorizes local public
authorities to appropriate funds for the health
examination and physical education of school
children and the employment of school
nurses, physicans, and physical directors.
Appointmlents are to be approved by the
health commissioner and the State superintendent of public instruction.
The law requires that all pupils in the
public elementary and high schools of the
State shall receive such examinations, health
instruction, and physical training as shall be
prescribed by the State board of education
and approved by the State board of health.
Every normal school in the State is required to give an approved course in health
examinations and physical education and
upon these courses every person graduating
must have passed a satisfactory examination.
The State board of education is authorized to establish regulations requiring from
each applicant for a State teacher's certificate
satisfactory evidence of having covered creditably an approved course in general physical
education.
The State board of education is required
to appoint a supervisor of physical education,
who shall direct a program of hygienic instruction and physical education in the secondary and normal schools of the State. Mr.
Guy Throner has been appointed to this
position.—School Life.
Is There A Teacher Shortage Problem?
Comparative statistics regarding teacher
shortage in the various States, according to
a statement in the November issue of the N.
E. A. Bulletin, shows that Virginia had in
September, 1920, an estimated shortage, ineluding teachers below standard, of 4,046.
The actual shortage reported by 39 out of 100
county superintendents replying to the N. E.
A. questionnaire amounted to 723, but the
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. number of teachers below standard whom
it had been necessary to accept in order to
keep as many schools as possible open, was
reported by these same 39 superintendents to
be , 855.
The superintendents reporting
were giving their figures on the basis of 5,674
teaching positions covered by them.
"The estimated shortage including those
below standard," it is stated, "is based on the
assumption that the unreported counties of a
State would show conditions the same as
those reported."
Figures for the entire United States show
3,468 questionnaires sent; 1,492 replying;
211,668 teaching positions included; an
actual shortage reported of 14,086; 23,318
more reported below standard; with a combined "shortage and below standard" reported
amounting to 37,404. The estimated shortage and below standard for the United States,
as of September, 1920, is 92,949.
Summer School Enrolment
The following tabulated statement is a resume of figures published in the November
Virginia Journal of Education and shows,
without distinction as to sex, the number of
white students enrolled in the summer schools
of Virginia in 1920:

Farmville Normal
School
Fredericksbure Normal School
Harrisonburg Normal School
Radford Normal
School
University of Virginia
William and Mary
College. ....

No. Working
Normal
Enrol- forProfesed
sional
400
3
0
260
698 103
787
47
1816 203
303 | ..

Working Working
forElemen- for 1st or
tary Pro- 2nd Grade
fessional Certificates
270
105
100
110
339
248
855
325
222
17
10
37

Special
Students
2
50
0
60
628
66

We Have Been Deplorably Delinquent
-ut .
•
11
, ,
,
We have just awakened to the fact that
the education of the American child has
fallen below the standard necessary for the
protection of our future. We have to
face the fact that our school teachers are underpaid; that in physical training, in the
teaching of American civil government and
American history, in the principles of Americanism and of Americanization we have been
deplorably delinquent. But nowhere is there
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more cause for alarm than in the fact that the
rural-school teim is far too short and that
four-fifths of the rural schools are one-teacher
schools, resulting in hasty and careless teaching, and that the opportunity for country
boys and girls to have high-school education
is all too slight * * * We owe it to the
childhood of the Nation and the childhood
of the agricultural districts of our land to
place at its disposal the utmost in educational
facilities.—IVarren G■ Harding, Presidentelect.
VII
WAYLAND'S A HISTORY OF VIRGINIA FOR BOYS AND GIRLS
Dr. Wayland has stated his aim very
succinctly in the preface of this little book.
"First, to be accurate in the truth of history;
second, to be intelligible and interesting to
j-oung readers; third, to be helpful to teachers." This three-fold aim may well be used
in evaluating the book. First, has he been
"accurate in the truth of history?" To a
man with Dr. Wayland's historical sense,
this means far more than care in date and
statement.
Choice of subject matter and
emphasis of topic play such a major part in
shaping the opinions of the reader that they
are vital in a really truthful portrayal. Our
author is well able to meet this condition. It
is evident that his problem has been not
what to put in, but what, from all the wealth
of material at his command, to leave out.
This wide knowledge of his subject, this richness of background, gives him a perspective
that enables him to write with a truer emphasis. This is seen in the fact that although
he has written a history of Virginia, it is
Virginia in relation to the South and the
Nation. He has never for an instant minimized the glory of the Old Dominion's share
in national and world history; the child who
reads the book is invariably a more loyal
Virginian, yet he cannot escape becoming also
a better American.
This breadth of view, this sense
of proportion is well illustrated in the
treatment of Dee. Your heart thrills to see
"Marse Robert" accorded full justice and
^placed among the world's truly great, but
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there is no bitterness, no warped sectionalism.
Lee's farsighted constructive attitude during
the crisis following Appomattox is given
proper space along with his glorious defense
of Richmond. This impartial justice is seen
also in the equal emphasis given to different
sections of the state. Again, there is ^ unrivaled adherence to "truth in history in
the choice of topics. There is much mention
of Virginia heroes—towering as they do
among the nation's leaders from Washington
to Wilson—but on a whole the book is a
chronicle of the people of Virginia, their joys
and sorrows, their struggles for economic
betterment and social justice. lor instance,
the child is made to live with his colonial
forbears: he sees them as they struggle for a
living; he stands by as they fight the Indians;
he enters into their sports; he smiles at their
dress and manner of travel. Such wealth
of detail gives him the necessary background
for appreciation of their early attempts to
found schools, and their immortal experiment
in self-government at historic Williamsburg.
The treatment of this period is typical of the
entire book; the outlook is not only political,
it also social and economic. In wars for
liberty, Virginia's share has not been neglected; rather her untiring struggle toward
making the best possible use of liberty in her
social structure has been recognized.
We will let the children speak for themselves in regard to the second aim. When
the books were first put into the hands of our
children, they read on and on after their
assigned lesson was completed, "to see what
was coming next." As one small girl put
it, "It is a history book and it reads like a
story." When pressed for a reason for this
she said that it told the very things she wanted
to know and that she liked the way the
"words fit together." Wise young critic—in
her naive way she had gone to the crux of
the matter. The book is "intelligible
to young readers" because it is no
hodgepodge of facts for a rebellious
child to memorize. Instead each chapter has
a central theme, with supporting facts built
around it in such a delightful narrative that
the child's interest is constant. He gets the
salient facts in such a rich setting of detail
that he really grasps them, and can use them
in his thinking. This careful organization
is not the only reason that the book is a joy to
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young readers. Strange as it may seem, we
have here a text book for children that has
style. It is so charmingly done that I have
yet to see the adult reader who is not loth
to lay it down unfinished. In the first place
the diction is superb; Dr. Wayland not only
knows history, he is an artist with Words.
Children of this age have a very keen appreciation for a well turned phrase, for the
word that exactly fits. This style characterizes the entire book.
The following account of the V. M. I.
cadets' part in the battle of New Market and
their celebration there well illustrates the
author's dramatic touch:
The battle of New Market has been widely
celebrated because of the brilliant part taken in
it by the cadets of the Virginia Military Institute. Those boys had marched down the
eighty miles from Lexington, eager to strike a
blow for the Confederacy. The only thing
they feared was that the battle might go on
and they be left out- But in the afternoon
Breckenridge needed every man and called
them in. They responded with such spirit
and charged so gallantly and effectively across
the muddy fields, in the face of a deadly fire,
that their story has gone round the world.
Fifty years after the battle of New Market, and again in the month of May, the V.M.I,
cadets marched down the Valley Pike to New
Market. They went to celebrate in peace the
valor of their fathers and grandfathers- And
yet, by a terrible fate, before the year ended
the World War had broken out in Europe,
and the call of martial duty came to the boys
of 1914 just as it had come to the boys of
1864. Stonewall Jackson's spirit came back
and '^Stonewall Jackson's Way" led again from
the parade ground to the battle field.
Could anything be more unlike the dry
narrative of the usual school text? Someone
has said that all history is drama, then cei^
tainly Virginia history is. Dr. Wayland has
realized this: we are all aquiver with excitement as the story unrolls itself before us.
Yet never once is historical accuracy sacrificed. Experience with history teaching in
the middle grades leads me to think that Dr.
Wayland has read the heart of the child at
this period. He has sensed the fact that he
hungers for drama as he does for food and
drink. And yet how lacking in this dramatic
approach is the ordinary history text!
As a third aim the author has endeavored
to lighten the load of the teacher and to
point out a better way of teaching history.
One of the chief difficulties in history teach-

ing in the middle grades is the making of
assignments that will force the child to organize as he reads, that is, to study. Poorly
written texts are responsible for much of
the teacher's trouble in making assignments,
but we have here a book with each chapter
so well written that it materially lessens the
task. There is added at the close of each
chapter a carefully selected list of readings,
both for the teacher and the child.
This
minimizes the amount of time the teacher
must spend in the search for outside
material, and enables her to concentrate on
teaching the children how to read supplementary material for reports. This set of
readings also sets a goal for the classroom
library. There is constant emphasis on
geography and civics throughout the book.
There are maps and pictures, with hints as
to their use.
In addition, addresses are
given where much fuller sets of pictures may
be purchased. And at the close of many of the
chapters, occur special suggestions for reviews, related language or geography
lessons, etc.
These suggestions are being
amplified in a series of articles by the author
beginning in this number of The Virginia
Teacher. These various aids make the book
a joy to the teacher.
Dr. Wayland has written the book with
the needs of Virginia's future citizens iri
mind. It is a text book for Virginia children. I wonder if it is not also destined to
a wide use outside the state. A history of
Virginia is in many ways a history of the
United States, and is interesting to all
Americans.
This book is so well written
that it merits wide use as a supplementary
reader all over the country. In fact it is a
masterpiece of its kind; history done with a
high regard for truth, and with the charm of
a Stevenson romance.
Katherine M. Anthony
Citizens'

Conference

on

Education

Following the National Citizens' Conference on Education held in Washington
last May, the Commisioner of Education,
Philander P. Claxton, has announced the
organization of twelve regional conferences
to be held this fall, according to School
Life.
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VIII
EDITORIAL
Just Begun
Big barriers to school progress have
been removed by the three amendments to
the State Constitution sanctioned by the
voters of Virginia on November 2.
Our Work has "just begun", however,
as these amendments simply remove obstructions in two of the three cases, namely, those
regarding local taxes for schools and compulsory school attendance.
The legislature may now fix the maximum rate for local taxes and we do not
believe that a maximum less than $1.25 on
the $100. will meet the urgent needs of our
public schools. This is a matter for our
next legislature.
In the meantime local communities must
be informed about the needs of our schools.
Pertinent facts should be brought before them
through the newspapers and various organizations so that no community which needs
additional funds for its schools shall fail to
take advantage of the maximum tax rate
now provided by the legislature.
The compulsory attendance law we believe should be formulated by educators and
put before the people to secure sufficient
momentum to have it passed by the next session of the legislature. A committee of the
State Teachers Association, working with
the State Board of Education and representatives from the Superintendents and
School Trustees, would be admirably suited
to accomplish this purpose.
s. p. d.

Why I Love Teaching
The following sentences taken from a
prize essay of Supt. John Dixon will pay
reading and re-reading, especially whenever
our interests lag a little or the work is at
all discouraging:
"1 like teaching because I like boys and
girls, because I delight in having them about
me, in talking with them, working with them,
playing with them, and in possessing their
confidence and affection.
I like teaching because the teacher works
in an atmosphere of idealism, dealing with
mind and heart, with ideas and ideals. . . .
I like teaching because the relation of
teacher to learner in whatever capacity is
one of the most interesting and delightful in
the world.
Teaching is attractive because it imposes
a minimum of drudgery. Its day is not too
long, and is so broken by intermissions, and
so varied in its schedule of duties as to exclude undue weariness or monotony.
The
program of each school day is a new and interesting adventure.
There is no work in which men and women engage which more directly and fundamentally serves society and the State. Teaching is the biggest and best profession in the
nation because it creates and moulds the nation's citizenship. It is the very foundation
and mainstay of the national life.
And now at last the teacher's work is
coming into its own.
From now on, the
teacher will be adequately paid, and accorded
the place which is rightfully his in the public
regard.
The TVue Teacher is, and may well be,
proud of the title, for his work is akin to that
of the Master Builder, the creation of a
temple not made with hands."—Public Service, September 28, 1920.
"The Outlook For Teaching'''
In a pamphlet with the above caption
published by the Illinois State Normal University and addressed to high school
seniors, President Felmley points out that,
with a great shortage of teachers, salaries are
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advancing rapidly throughout the country for
teachers with professional training. He calls
attention to the fact that the number of students in most normal schools has been decreasing and adds:
''Competent men and
women must be had for the schoolroom.
Salaries will be made sufficient to hold them
there and enable them to obtain the training
and culture needed for good service. There
will never be an oversupply of teachers of
character, ability, and skill."
The Survey Again
School Life, the official organ of the
United States Bureau of Education, for September I, 1920, devotes a page and a half
to the topic—"Comprehensive Changes in
Virginia." The proposed amendments to the
constitution are discussed as well as ten important legislative acts of the last session.
Any teacher may avail herself not only of
this number but of the regular bi-monthly
issues by dropping a post card to the United
States Bureau od Education, Washington,
D.C. By the way, the World Book Company,
New York City, has just announced the publication of the State Survey under the title
"Virginia Public Schools."
National Education Association
Steps towards the fundamental reorganization of the N. E. A. are under way,
whereby state and local teachers' associations
may become affiliated with the National Association, and delegates therefrom represent
their interests in a general Representative
Assembly for the election of officers and other
important matters. The new constitution as
printed in the N. E. A. Bulletin for September 1920 makes clear the advantages and
privileges of such an affiliation. Why not
see to it that your city or county is one of
the first to take advantage of this opportunity?
Furthermore it is time for hotel reservations to be made at Atlantic City for the
next meeting of the Department of Superintendence of the N. E. A., February 27 to
March 3, 1921. Superintendent Charles
Boyer, of Atlantic City, will assist you. This
promises to be the greatest educational gathering in history.
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The Baltimore Schools
For some time interest has centered in
changes in administration in the city schools
of Baltimore as well as in the state department of education of Maryland. Following
shortly upon the appointment of Mr. Albert
S. Cook, former head of the splendid Baltimore County system, to the headship of the
state department, came the appointment of
Dr. Henry S. West to the city superintendency.
Dr. West was given the backing of a
reorganized board of education and now
has been able to secure the services of Dr.
George D. Strayer of Teachers College to
make a survey of the system.
This is a
fortunate solution of the matter as a survey
has been in the air for some time but it
seemed likely that it might be undertaken
quite unprofessionally and unscientifically by
the board of education under the instigation
of the Mayor who has been interested in the
school situation since he took office.
The expectation is that a report can be
made during the present month upon the
matter of buildings, repairs, additions, and
new buildings, and that it will be possible to
use these results in a program already under
way. This will be followed with an extensive survey into the teaching and supervision
work of the elementary and higher schools of
the city which will no doubt consume most
of the present school year. This reminds one
of the last time Baltimore had a school survey. It was a non-professional matter and
was instigated by politics, with the results that
the progressive superintendent then in charge,
Mr. Van Sickle, was relieved.
Baltimore
then took a step backward from which she is
now trying to retrieve herself. Until such
time as the Survey Report is to be had, the
general activities of school authorities and of
the survey staff can be profitably followed by
reading the pithy critiques of "Ezekiel Cheever" in the Sunday Baltimore Sun.
w. j. G.

No teacher in the common schools of Indiana shall receive less than $800 for a school
year, according to the terms of a bill recently
signed by Governor Goodrich.
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FROM THE CURRENT MAGAZINES
"America First—Not America Isolated;
Why I Believe That the United States Must
and Will Join the League of Nations", by
James M. Cox. The World's Work.
The defeat of the party supposed to be
pledged to the adoption of the League of
Nations covenant by the United States does
not alter the force of the arguments advanced
by Mr. Cox in this thoughtful and broadminded discussion.
"Our Three Centuries of Expansion,"
by William B. Shaw. Review of Reviews.
The celebrations of 1920 in America and
England make timely this sketch of the forward and westward march of the aggressive
English pioneers, of interest to many beside
the student of history.
"As Seen by an Old Maid Grundy," by
Frances Matilda Abbott. North American
Review
An entertaining parable, strongly infused
with common sense, drawn between the ways
and manners of the present and the past.
"The Challenge to the American
School," by Josephine Hammer.
North
American Review.
A strong argument for the creation of a
national department of education in the
United States—the only nation of first-class
importance lacking such a department.
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"What a Gardener Would Like for
Christmas," by Grace Tabor.
Illustrated
by drawings. The Garden Magazine.
Timely advice if there happens to be a
garden-loving friend on one's list of those "to
be remembered." "For there is probably no
one in the world wants anything more
fiercely than a gardener wants some coveted
covenience or garden accessory."
"The American Ash;"
"What a Tree
Is and How It Grows;" "A Graded Course
in Tree Study;" "Suggestions for Forestry
Study in the English Grade or the First Year
High School;"
"Putting 'Pep' into the
Field Trip;" and other similar articles form
"The Tree Study Number" of The Nature
Study Review; and make it a helpful textbook for teachers who like to use the Indian
Summer days for out-door study.
"The Teaching of Assimilative Reading
in the Junior High School," by R L. Lyman,
School of Education, University of Chicago.
The School Review.
An excellent statement of the need of
skillful reading—selecting, evaluating, remembering. and reproducing what is read- together with valuable suggestions for attaining this objective; including a method of
procedure in the seventh grade one day of
every month of the school session, and an explanation of each requirement.

"James Branch Cabell: an Introduction," by John J. Gunther. The Bookman.
The cause of the increasing fame of this
Virginia author, who stands almost alone
among present-day writers in the unique
character, the subtly ironic atmosphere, of
his work, make an interesting study as pursued by Mr. Gunther in this article.

"Problem-Solving, or Practice in Thinking," by Samuel Chester Parker. rThe Eh'
mentary School Journal.
This is the second of a series of articles
by this well-known writer on a subject whose
importance will be acknowledged by every
teacher who realizes the truth of a remark
made by an English observer of American
schools: "American students are the most
accommodating in the world; they will do
anything you ask them to do if only you do
not ask them to think."

"The Feast of the Dahlias; Floral Cheer
the Winter Through," by Florence Spring.
The Garden Magazine.
Suggestions for house plants and friendly
flowers for the window garden all the winter; with a discussions of the problems of
watering and feeding them; also the control
of insect pests. Practical directions especially
appropriate for schoolroom flowers.

"Provision in the Elementary School for
Superior Children," by Frank N. Freeman,
University of Chicago.
The Elementary
School Journal.
A summarization of the results of a questionnaire sent last year to all large cities of
the United States, in regard to the problem
forced upon the attention of teachers and
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supervisors who find in every school a group
of students who are capable of doing better
work than the average. The replies to this
questionnaire are helpful not only in giving
information but in furnishing suggestions as
to making satisfactory arrangements for the
best development of such pupils.
"Syntax and Citizenship," by John Manning Booker, University of North Carolina.
School and Society, October 30.
Neither syntax nor citizenship is considered a field for the exercise of a sense of
humor, yet Mr. Booker's article abounds in
both wit and humor, made, however, to minister effectively to sound principles of life
and education, and proving, to the satisfaction
of many, that "Syntax is citizenship."
M. 1. B.

XI
RECENT BOOKS THAT SHOULD
INTEREST TEACHERS
The Pkofessional Peeparatiox of Teachf.rs
for the American Public Schools, by William S. Learned, Wm. C. Bagley and others.
New York: The Carnegie Foundation for
the Advancement of Teaching. 1920. 475
pages.
The appearance of this volume reminds
one of the time when he was rewarded for an
exceedingly long wait at a country hotel by
a correspondingly good dessert. The study is
the report of the survey of the tax-supported
normal 'schools of Missouri and was set in
motion by a request of the governor of the
state, July 18, 1914.
It has been eagerly
awaited by American educators. The delays
are due in part to problems incident to the
Great War.
Brief introductory chapters deal with a
definition of the scope of the inquiry, a statement of modern educational principles and a
review of the characteristics of physical and
social Missouri. The body of the volume deals
with the following problems: origin and
growth of normal schools, government and
control of Missouri normal schools, purpose
of a state normal school, personnel of the
Missouri normal schools, curricula of normal
schools, operation of the normal schools, product of the normial school, and a summary of
proposals or recommendations for the Missouri normal schools. In addition there is
an appendix of 85 tables of statistical data,
bearing upon such matters as the normal
school population, the salary and experience
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of the teachers, and the results of standard
tests in the training schools.
It is safe to say that the Foundation has
done a signal service in thus financing and
reporting the normal school situation in a
more or less typical state. Weakness of administration, of curricula, of teaching, and
of student programs are set forth with detail
and with fidelity as are the strengths, and so
concretely that the truth cannot but be borne
home. On the other hand, generalizations of
significance are frequently made where the
data is full enough to allow, offering much material for comparative study. The work is of
great value to those alike who have to do with
the training and the hiring of teachers. Voluminous as is the report, the following conclusions are of interest and clearly stand out
among other contributions: the recommendation that normal schools train teachers and
not compete with high schools and colleges,
the importance of linking up the normal
schools with the state university into what
might be called a system of higher education,
the need of restricting the unlimited election
of subjects allowed in some schools, the relative advantages of different types of practice
teaching facilities, and the Importance of the
utilization of trained married women as teachers.
w. j. o.
The Function of Secondary Education, by
Joseph Roemer. Nashville, Tenn.: George
Peabody College for Teachers. 1920. 159
pages. ($1.30).
This monograph has the distinction of being number one in the George Peabody College
for Teachers Contributions to Education. It
is an intensive study of the causes of elimination In the first class county high schools
of the state of Tennessee. It is unique,
and therefore destined to prove very valuable,
in that the boys and girls are called in to state
the causes of their dissatisfaction. This necessitates the questionnaire method in securing
the data for part of the study, but the questions were 'so definite that there was no temptation to draw upon the imagination in answering theim This definiteness also made
it possible to tabulate the answers, and study
them statistically with some exceedingly valuable resultls. The author investigated the
occupations of the parents, and the vacatlonal desires of the students, both "quitters" and
graduates. A striking dissimilarity between
the work the high schools were training for,
and that which the students were doing, is
shown. The value of each of the subjects
taught in these high schools as seen by the
students, "quitters" and graduates, is tabulated, as also the studies which each group
would like to see added to the course. The
significant thing here is that although the students leaned decidedly toward the purely cultural, the graduates and "quitters" united in
wanting more emphasis on science and on
vocational studies. The reasons for elimina-
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tlon were sought from both the teachers and
pupils, with a marked difference in the answers given. For instance, the teachers assigned first place to "lack of interest" but it
came as far down as fifth in the student's
reasons. The writer feels, and very justly,
that such lack of sympathetic understanding
betweeh teachers and pupils may play no small
part in causing the latter to drop out of
school. The opinions of these boys and girls
as to the worth of a high school education
make very interesting reading.
The fact
that so large a majority of them look Upon it
as preparation for college is a serious criticism of the program of studies.
Dr. Roemer concluded that the Tennessee
schools are organized on the wrong basis—
that college entrance requirements dominate
Instead of community needs, and the emphasis
in the program of studies is classical and traditional rather than scientific and vocational.
He suggests increased social science,, with
the citizenship work in the first two years;
broader opportunities in practical arts for
both boys and girls; the addition of a commercial course and one in teacher training: and
greater stress on the sciences. He feels that
such a program would enable the schools to
best serve their communities, and that the
elimination problem would then adjust itself.
This monograph Is well written.
It is
reenforced with a great number of tables,
and some very interesting graphs. The author
is thoroughly sound in his ideas of the aims
of secondary education. He understands the
psychology of individual differences and realizes that just as the candidate for professional
life must have a program of work adapted to
his needs, so must the great majority who
go from secondary school to a life work be
provided for. His suggestions are invariably
contructive.
And the wealth of first hand
material, the reactions from the hoys and
girls, make the book one that every student,
of secondary education will do well to read.
K. M. A.
Trends op School Costs, by W. Randolph
Burgess. New York; Russell Sage Foundation, 130 East 22d St. 1920. 144 pages.
(?1.00).
School budgets in American cities should
be twice as large as before the war, according
to this analysis of the statistics of public
school finance from national, state, and city
reports and special investigation. The volume
is a companion to An Index Number for State
School Systems, by Dr. Leonard P. Ayres,
which made a comparison of the efficiency of
the school systems of the Unltel States.
A comparison of teachers' salaries and the
cost of the necessities of life each year for
the past 80 years makes it clear that in the
past two years the purchasing power of the
teacher's salary has been less than at any
other time since the Civil War. The report
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maintains that the only way to retain efficient
teachers in service and at the same time attract able men and women to teaching is to
bring salaries to a level corresponding to the
level of the wages in other occupations, and
the level of the cost of living. This means
bringing salaries to a point just double the
pre-war figures.
In a chapter on building costs the report
presents figures to show that in the past five
years the cost of school buildings has tripled.
Buildings which cost 20 cents per cubic foot in
1915 now cost as high as 70 cents per cubic
foot. The rapid rise is accounted for in paid
by the rise in the cost of building materials
and in part by the rise in wages .of workers
in the building trades. Evidence is presented
in the form of index numbers for the cost of
building materials and wages, and in the form
of data for the actual cost of school buildings
in New York, Cleveland, Chicago, and Boston.
With figures of salaries and building costs
as a basis the report makes a summary estimate of the probable levels of school expenditures during the coming few years. The conclusion is drawn that to buy the same amount
of educational service in 1920 and 1921 as in
1915 it will be neccessary to double the school
budget.
In the light of price and wage
fluctuations In the past and particularly at the
time of the Civil War, it is predicted that no
large decreases in prices or wages are to be
anticipated immediately, but that expenditures
on the enlarged scale will be necessary for a
number of years.
The Psychology of Subnormal Children, by
Leta S. Hollingsworth.
New York; Macmlllan Company. 1920. 288 pages. (.|1.80).
In writing this book on subnormal children
Mrs. Hollingsworth has had the classroom
teacher in mind. She has selected from her
exhaustive knowledge of the subject the most
salient facts and stated them with great clearness and with freedom from technical terms.
A knowledge of statistics is not necessary in
order to read the book, yet it will be scarcely
possible to read it without acquiring, to some
extent, the habit of thinking statistically. The
chapter on "Individual Differences" is the
clearest exposition of this important subject
that I have seen. It is so clear that any intelligent teacher can follow it easily.
Numerous well-chosen graphs and diagrams
add to the value of the book, as does a set of
illustrations of writing and drawing done
by subnormal children. There is a comprehensive bibliography at the close of each chapter.
This is a book which every class room
teacher should buy. In fact there is, to my
mind, only one fault to be found with it—
the need of a companion book dealing with
the gifted child. It is to be hoped that Mrs.
Hollingsworth will soon find time for such a
volume.
k. m. A.
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The Kinds of Poetry and Other Essays, by
John Erskine. New York: Duffleld and
Company. 1920. 186 pages. ($1.50).
It is good for us to be told over and over
that "meter and rhyme are but accompaniments of poetry, and not poetry itself, which
is an effect of beauty, never to be confounded
with rhetorical inventions, and which is produced by different races in different ways,
according to their tastes, and in different ways
by the same race at different times."
Professor Erskine thinks that what is
called "the new poetry" is the product of
much novel reading, that the methods of prose
realism have been transferred to verse, and
not that it is the outgrowth of contemporary
French verse, as Miss Amy Lowell would have
us believe. But he acknowledges the debt we
owe Miss Lowell for reminding poets that
"the natural phrase is a sacred thing, not to
be sacrificed to exigencies of the line or the
rhyme."
The author's recollections of the teaching
of Professor George E. Woodberry twentyfive years ago (p. 83) offer a happy illustration
of the service which philosophy renders in the
interpretation of poetry. Professor Erskine is
strong in his denial of the De Qulncey categories of "the literature of knowledge and the
literature of power," and points out the error
in excluding the more intellectual kinds of writing from our definition of poetry.
The four essays in this volume, all stimulating and sound, are entitled, "The Kinds
of Poetry," "The Teaching of Poetry," "The
New Poetry," and "Scholarship and Poetry."
C. T. L.
On American Books, edited by Francis
Hackett. New York: B. W. Huebsch, Inc.
1920[ 60 pages. (50 cents).
A valuable group of papers, here conveniently gathered in pamphlet form, for the toacher of English literature who would keep in
touch with contemporary developments. This
symposium was first published as an American
supplement to the London Nation, in April,
1920. In its present form, the booklet can
be read through In less than two hours.
"American Criticism Today" is contributed
by J. E. Spingam; "Recent American Poetry"
by Padralc Colum; "The Literary Capital of
the United States," by Henry L. Mencken;
"Philosophy in America" by Morris R. Cohen:
and "The American Novel" by Francis Hackett.
c. T. L.
Biology For High Schools, by W. M. Smallwood, Ida L. Reveley, and Guy A. Bailey.
Boston: Allyn and Bacon. 1920. 550 pages.
($1.40).
This is an excellent book in manv ways.
It is planned on the assumption that the sub-

ject is to be taught in the laboratory; instructions are incorporated in the text. The
'subject matter is largely explanatory of what
the student observes in the laboratory study.
A knowledge of plants and animals is arrived
at through the study of representative specimens of the several plant and animal kingdoms and families.
The book begins with
definitions of the most frequently used biological terms. All technical matter is discussed
in very simple language, while the fund of information conveyed is ample and thorough. No
less than 533 well-chosen illustrations are
given. The treatment of human biology is
in keeping with the other parts of the book.
The most notable defect is the scant discussion of heredity.
o. w. c. jr.

XII
HlARRISONBURG NORMAL SCHOOL
GIRLS
The 326 students enrolled here for the
first quarter come from eight states, Virginia,
North Carolina,
Georgia,
Where They West Virginia, Maryland,
Come Prom Pennsylvania, New York, and
Ohio. Of the 100 counties
in Virginia, 70 of them are
represented by students. Rockingham county,
in which Harrisonburg is situated, naturally
has the largest county enrolment, 23. Other
counties Well reprelsented include Augusta
with 13; Albemarle, 12; Rockbridge, 10;
Fairfax, 9; Loudoun, 8; Shenandoah, 7.
From Harrisonburg are enrolled 14 students.
The proportion of students from the
southeastern section of the state is always
large. Students registered from Tidewater
cities are as follows: Norfolk, 13; Portsmouth, 11; Richmond, 10; Newport News,
6; Suffolk, 2.
In the days following the opening of the
twelfth session, the usual receptions and entertainments have taken place.
How They
All students, new and old,
Are
were entertained by the faculty
Received
Friday evening, September 24,
at Hill Crest, the President's
home.
Students in groups of fifty or sixty
were received at half-hour intervals, and a
delicious buffet luncheon was served.
An informal reception tendered new
students by the Y. W. C A. was given the
evening of Friday, October 1. Every new
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And what a Hullaballoo it was! Which
girl was escorted by an old girl to the Y. W.
social rooms and the fun commenced with a was enjoyed most, the "ladies and gentlemen
of color", the bareback dangrand march in which everyone joined.
Strips of paper of various colors were The Hullabal- cer, the chorus girls, the
clowns, the tight-rope walkers,
distributed one to each girl, and then all the loo They
or the "tiny lady singers"?
girls who had paper of the same color formed Raised
It would be hard to choose
in groups and each group planned a charade.
After the charades were acted, Ella Holloran among them, for they all brought forth roars
gave a violin solo with Mary Stephens ac- of laughter.
companying.
First to be announced by the ringmaster
This proved to be a delightful affair, and were the negro minstrels, who entertained
there were many evidences that the new girls with jokes and songs. Next came the five
were adjusting themselves to their new home, tiny lady singers, who sang "Five Jolly Conputting away all thoughts of homesickness.
sumptives" and other popular songs.
The
Each class has undertaken at least one songs and dances of the chorus girls were
entertainment: the Degree class was in charge applauded by everyone.
of a Hallowe'en affair in the
After these features of the program the
The Stunts
Gym the evening of October
side
shows were opened, and peanuts, ice
They
30; the Postgraduate class arcream,
and lemonade were sold.
"Pull Off"
ranged a Tacky Party which
moved one of our reporters to
lyric eloquence; the Seniors had a 'HullaThe evening of the Hullaballoo, members
balloo" on October 22; and the Juniors
of the faculty partook of an out-of-doors
presented a minstrel show November 13.
orchard supper when they enHow Their
joyed the hospitality of Dr.
That Tacky Party
Registrar
and Mrs. J. W. Wayland at
Did you go to the gym last Saturday night? Misbehaved
their home just south of the
Well, you surely missed a funny sight
Normal School.
There was
Jack Spratt entertained with Mrs. Spratt, a big brush heap to toast bread and roast
his wife—
"wienies" by, and there was Dr. Converse
Never had such a swell time in my life!
to tell some incredible yarns and lead some
Folks started coming soon as they could—
"corn-field singing." And he added a few
Old and young, and they all "looked good. '
limericks for good measure.
Tacky Town sure dressed up some.
And that nigger band—it made things hum!
The village vamp came and the shop girl too;
The Junior Minstrel the night of NovAnd the Faculty—
ember 13, was a remarkable production in
Oh, sakes alive, I thought you knew!
several respects. For one thing
They were fussy and frivolous as could be,
tbe singing, both solos and
And paint and powder—well, goodness me! How They
They ate peanuts and ice cream cones galore, Have Fun at choruses, was tuneful and was
the Same
as "with one accord;" for
Ham sandwiches and then some more.
Time Mak"
another thing, the Minstrel
They turned out in real style, you bet,
ing Money
was full of wit—without
And believe me, they'd been hopping 'round
any jokes on the faculty! Inyet
deed, some members were probably shocked by
But the colored fiddlers left about ten—
the novelty of the affair.
After promising to come again.
Maude Evans, business manager of the
Now wasn't that a treat for a nickel and a
class, was interlocutor, and the end men were
dime?
Edna Draper, Katherine Kemp, Etheleen
And didn't we have some jazz-bo time?
The Degrees surely know how to do things Jones, and Alese Charles. The class has met
with a real success in its first public venture,
right
When they give a Tacky Party on a Saturday and has in Edna Draper an actress who can
be relied on to "get things across,"
night.
e. w.
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■ Excursions were made to nearby- points
of interest each Saturday while the weather
was good. Miss Brinton acTrips They
companied a large group of
Take
students to Massanetta Cave,
near Keezletown; while under
Mr. Dingledine's guidance many to whom
the mountains were a novelty went to the top
of Massanutten Peak. The Presbyterian
church entertained members of that congregation here by taking them on a picnic to
Rawley Springs. And there have been several little excursions to Ashby's Monument,
just a few miles south of the school.
The kindergarten, under the direction of
Miss Mary Louise Seeger, with the assistance of Coralease Bottom,
Things They Elizabeth Wimbisch, Gladys
Learn, While Gwynn, and Elise Loewner,
Not Seeming occupied the rostrum at assemto Learn
bly the morning of November 15.
The children sang songs, heard
stories, and played games, and the program
was designed to show the entire school how
the little children are daily cared for in the
training school. Other programs have been
arranged, when each grade successively will
give an entertainment.
Musical programs at assembly which
have taken either the full period or part time
have included violin solos by
Music
Miss Elizabeth Trappe, inThey Hear
structor in violin music;
vocal solos by Mrs. D N.
Hawkins, an instructor in vocal music; chorus
singing by the Glee Club with Miss Edna
Shaeffer as accompanist; "In Flanders
Fields", a solo sung by Mrs. A. K Fletcher
on Armistice Day; vocal solos by Mary Phil_
lips and instrumental solos by Rosa P. Heidelberg, Ella Holloran, Sarah Upp, and Mary
Carolyn Harris.
Speakers who addressed students in assembly since the opening of the fall term.
have included the following;
Rev Dr
Speakers
'
- H- M- Canter, of
They Hear
the local Methodist church;
Rev.' Dr. B. F. Wilson, of the
Presbyterian church; Rev. V. H. Persons, of
the Baptist church; Rev. Dr. H. W Battle,
of Charlottesville; G. F. Fannin, a representative of the Community Chautauqua, Inc.;
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Senator John .Paul, of Rockingham County,
who spoke on "Woman's New Obligation";
Mrs. Roy Smith, of Japan, who told her experience as a missionary in that land and gave
some idea of the work of the Y. W. C. A.
there; and Miss Grace Brinton. head of our
home economics department, whose talk on
"Making Effective the Training in Home
Economics," is published in this issue of The
Virginia Teacher.
Other assembly periods have been made
interesting by a series of programs presented
by the "Y. W.", when a play
Organizations was given to represent the Y's
They
influence; by Student GovernSupport
ment, when Sallie Browne,
president, arranged for talks by
President Duke and Dr. Wayland; by the
Athletic Association, when June Steele presented the revised constitution for adoption
and made a plea for 100 per cent, membership in the Athletic Association.
The Devereux Players will be in Harrisonburg this winter. They will appear in
Shakespearean and other plays
a,:
Plays
61C State Normal School,
They See
December 10 and 11. Their
high reputation and the impression they made on previous visits here
insure for them an appreciative reception,
"The Four Star Course" appearing in
Harrisonburg at the New Virginia Theatre
is under the joint auspices of
Entertainthe Theatre and the State
ments They Normal School. An enterAre Treattainment fund set aside by the
ed To
school makes it possible for the
school to join with the management of the theatre in bringing to Harrisonburg high grade attractions. This season's
program was announced as follows; Oct. 15,
Grand Opera Concert Quartet; Nov. 19,
Harpvocal Ensemble; Feb. 4, The Bostonia
Sextet; Feb. 14, Theo Karle.
The first number was a most successful
effort by high-class musicians to present a
superior kind of music, as if to a popular
audience.
The first part consisted of solos
and part singing. The second part of the
program was a rendition in costume of the
second act and a few later parts of the
opera, Martha-
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After a social hour of dancing and chatThe State Normal School at Harrisonburg always welcomes opportunities to be ting down in the Gym, with maple-nut ice
of assistance in other commun- cream as the crowning feature, the club
Pleasant
ities of the state working for adjourned to the Y. W. auditorium, where
Tasks Their the public good, for better a business meeting was held.
The meeting concluded with talks by
Faculty
schools, for community spirit,
Assumes
for better legislation, and so members of the faculty in the home economics
Miss Brinton outlined the
on.
During recent weeks department.
history
of
the
home economics movement,
members of the faculty have taken part in
Miss Wilson told of some important women
public meetings and have addressed teachers
interested in the work; and Mrs. Moody
institutes as follows:
discussed some of the larger and leading home
President S. P. Duke, at Woodstock, on
economics schools of the county.
the "School Amendments", and near Greenville before the Tuesday Club of Augusta
county on "Improvement in Rural Schools";
XIH
Dr. W. J. Gifford, at Big Stone Gap for a
teachers' institute, at Manassas and in ShenHERE AND THERE AMONG
andoah county for the school amendments;
ALUMNAE
Dr. J. W. Wayland, at Botetourt county
teachers' meeting; Dr. Henry A. Converse, at
Ella May Lane is teaching history and
Ejdinburg, on the school amendments; Miss economics in the high school at Warm
Katherine M. Anthony and Miss Mary Springs. She is busy but she does not forget
Louise Seeger, at Woodstock for a county her old friends.
Linda Berrey and Lois
teachers' institute; Miss Grace Brinton, at Henderson are working in Nelson County
Front Royal to serve as a judge of home in the vicinity of Tye River, where Beulah
economics exhibits; and Miss Frances I. Crigler is principal. These three frequently
Mackey, in Rockbridge county, to judge man- unite their leisures in making a pleasant
ual arts exhibits.
week-end. Louise Walker and Bess Lay are
Both arei
The training school facilities at Pleasant "way down south in Dixie."
students
in
Peabody
College
for
1 eachers.
Hill have recently been extended by the inThey
report
themselves
as
happy
and
one of
stallation of complete equiptheir professors reports them as doing fine
Where
ment for instruction in sewwork. We are not surprised.
They Bo
ing and cooking classes. This
May Davis is making a mark teaching at
Their Prac- school offers students superior
Shenandoah. Marion Nesbitt, at South Bostise Teaching opportunities for teaching and
observing in a typical Virgin- ton, is keeping up her record for efficient
work and fine spirit. Music and athletics,
ia Rural Junior High School.
as well as other good things, are being enLike opportunities in a city system in- hanced by her touch.
Catherine Harrison
cluding kindergarten, primary and grammar
is enthusiastic over her situation at Andrew
grades, and junior high school, are of course Chapel, Fairfax County. She is pleased with
offered also, in the city training school of
her building, her assistant, her children, and
Harrisonburg.
her living condftions. Incidentally, she is
The Home Economics Club held its first pleased also with the $15 first prize which
regular meeting Tuesday, November 9. The her school captured at the county fair. Bessie
enrolment of 125 is the largest Parrish is also teaching in Fairfax, and sends
How They
membership the club has ever an interesting report from Falls Church. The
Combine
enjoyed. Its new officers are Gatling sisters, Marceline, Margie, and
Business and Mary Brown, president; Dor- Lucy, are all teaching in the busy city of
Says Lucy, in a recent letter:
Pleasure
othy Fosque, vice-president; Norfolk.
Anna Cameron, secretary; "May Rowbotham is with us again this year,
Esther Evans, treasurer; Christine Gladstone, and we can have 'regular old-time meetin's' with so many Harrisonburg girls in our
sergeant-at-arms.
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Lucy, are all teaching in the busy city of
home."
Miss Virginia Zirkle Married
On the evening of October 26, Miss Virginia Zirlde, well known as a student, then
as a teacher, at Blue-Stone Hjill, was united
in marriage with Mr. Thomas Owen Brock
of Harrisonburg.
It will be gratifying to all the friends of
these popular young people to know that they
will make their home in Harrisonburg, quite
near the school campus. Thus it will be fortunate for all concerned, we trust, and convenient for the perpetuation of friendships as
the years pass and our students, old and new,
come and go.
We are quite resigned and philosophical
in the face of the inevitable, which is, we
are persuaded, also the desirable. The school,
however great it may be, is only an adjunct
to the home. Our girls, through the schools,
are continually aiming to make better homes.
We certainly cannot, therefore, suffer any
surprise or disappointment when good teachers establish good homes of their own. The
state can well afford to train teachers so long
as those trained teachers, either directly or
indirectly, build up the homes of the state.
If this little preachment is pardoned we
may offer it again, and in the meantime we
do not forget to offer congratulations and best
wishes to Mr. and Mrs. Brock, and to all
the other Beatrices and Benedicks that have so
many friends among us.
Thanksgiving Luncheon
For the last three or four years a luncheon
on a certain day, enjoyed together by all the
Harrisonburg folks within reach, has been
made a special feature of the Thanksgiving
educational conferences. Several years in
Richmond, one year in Roanoke, the occasion
was indeed a 'flow of wit and a feast of reason,' as well as of things more visible and
tangible.
Not only so, it was a season of
springtime to memory, a sunny summer to
friendships, and a golden autumn to all good
fruits of comradeship.
This year the Harrisonburg luncheon will
be served at the Hotel Richmond, at 12:30
p. m., on Friday, November 26. Already it
is being enjoyed in prospect by those who
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have been fortunate enough to be in attendance upon former occasions, and it is, we
trust, also being pictured as a new delight
by those who are planning to join in the good
fellowship this year for the first.
Not only in their possibilities for pleasure
and culture are these annual luncheons of
the Thanksgiving season a fruitful institution, but also in the opportunity they afford
for constructive and potential co-operation for
education and Alma Mater they are to be
cherished and perpetuated. Let us have this
year a record-breaking attendance.
By
whatever tie Harrisonburg binds you, by
whatever name you there were known, in
whatever capacity you labored as student or
teacher, let your presence this year on this
occasion testify to your good will and contribute to the happiness of your friends.
The Richmond alumnae, through their
efficient organization, are due the hearty
thanks of all concerned for their generous
gifts of time, thought, and labor to the preparation of the luncheon. They have secured
a fine place and have provided an attractive
menu at a remarkably low cost (only $1.00 a
plate) ; and to them we are all profoundly
grateful.
Let all Harrisonburg State Normal people
who plan to attend the forthcoming luncheon write or wire Mrs. G. C. Chewning,
200 North Sheppard St., Richmond, asking
for the reservation of as many plates as may
be desired.
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"Low Heefs the Thing
Fashion and public demand show
military heels are proving more
popular each season. Thoughtful women appreciate the comfort
they give as well as their good
looks. Our beautiful new models
for Fall indicate this style tendency.
We have them in all the popular shades as well as black.
Come in and have a pair fitted now while sizes are complete.
SPATS
opposite NEW
VA. THEATRE

TWEEDIES

LACES

SHOE DRESSINGS

BURG
WILLIAM B. DUTROW Company, INC. HARRISON
VIRGINIA
V V X A-V J-xx LTX X-*.

For Your Fall Outfit
The larger part of our fall
stock has arrived, including
Suits, Coats, Dresses, and Millinery, Middy Suits, and Shoes.
We cordially invite you to pay
us a visit of inspection; we will
welcome an opportunity to
show you the many pretty
things we have purchased for
our fall trade.
All our goods are marked in
plain figures, and we charge
the same price to everyone—
without exception.

QUALITY

THE

SUGAR

BOWL

ICE CREAM
CANDY
SOFT DRINKS

FRESH

DAILY
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E. R. MILLER, M. D.
PRACTISE LIMITED TO

ASHBY TURNER,M.D.
EYE, EAR, NOSE, THROAT

EYE, EAR, NOSE AND
THROAT
Second Floor Sipe Building, opposite
First National Bank
Phones—Office 416
Residence 416-M

Office: North Side Court Square
Over Fletcher's Drug Store
PHONE 263

HARRISONBURG, VA.

Dr. Walter T. Lineweaver
Dr. J. R. Gambill
DENTIST
First National Bank Building
Phone 432-J

DENTIST
Peoples Bank Buiidin2
HARRISONBURG, VA.
PHONES } Houm—85-M

NEW FALL STYLES IN
WALL

PAPER

Dr. Marvin D. Switzer
DENTIST

JUST RECEIVED
PRICES JUST A LITTLE ABOVE
LAST YEAR AT

Harrisonburg:, Va.

Phone 125

Spitzer's Book Store

The Old Reliable
MILLER'S
Harrisonburg, Va.

Herbal
Cough

The Store For Thrifty People

Remedy
GUARANTEED BY

Shoe Prices $3.00 to $8.00

FLETCHER'S PHARMACY
(The Prescription Druggists)
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University of Virginia

PARCEL POST

UNIVERSITY, VA.

The Parcel Post has enabled us to
widen our field of activity and added to our growing clientele of
satisfied customers.

EDWIN A. ALDERMAN, LL. D.,
President
The Following Departments are Represented :
The College
The Department of Graduate Studies
The Department of Law
The Department of Medicine
The Department of Engineering
The Department of Education
The Summer Session
Free tuition to Virginia students in
the Academic Departments.
Loan
funds available. All other expenses
reduced to a minimum. For catalog or
information concerning the University
of Virginia, address
THE REGISTRAR,

ISEMAN'S
imiiiimiiiiiuiiiinmniiiimiiiiiiiiiiitiiiiiiiiiiiiiiiiiiiimiiiiiiiuiiiiiiimiHiiiiiiiiiiiiiiiiiiiiiunutiiHUiiiHiiiiiHi

We Can Deliver to Your Door
any drug store article at little or no
cost promptly and safely. As soon
as your order is received it will be
carefully packed and sent to you
by the next outgoing mail.

The L. H. OTTDRUG CO.. Inc.
The Rexau o/ore
Bell Phone 45

Harrisonburg, Va.

GUESS!
Why it is Nor-

DEPARTMENT

mal

Students

STORE
like to deal at
WISE'S
ttiiniHiiiiiinmiiiiHHiHiiuiiiiiiiiiniiiiiiiiiiiiiiiHuiiiiiiHiiiiiHinmiiiiiuiiinii
The Largest and Most
Convenient Place to
Shop in Harrisonburg

DISCOUNT ALREADY TAKEN OFF
ONE PRICE TO ALL
Coats, Suits, Dresses,
Waists,
Fancy

Skirts,
Dry

and

Goods

The Store that Caters to the
Normal

WISE'S

WISE'S
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"If it's made of Paper
You can get it at Andrews"
SCHOOL SUPPLIESFINE ENGRAVING AND STATIONERY
FAVORS and DECORATIONS for PARTIES
R. P. ANDREWS
727-31 THIRTEENTH ST. N. W.
Branches: Norfolk, Virginia
and York,Penna.

PAPER

COMPANY
WASHINGTON, D. C.

To Normal Students with
DELCO-UGHT
The complete Electric Light and
Power Plant

You can have all the conveniences in
your coumry homes that you enjoy at
the Normal School. Bright, safe. Electric
Lights all through your House and Barn,
walks and driveways, DELCO LIGHT
also operates a water system which gives
you running water for the Kitchen, Bath
Room, etc., with plenty of water for stock
in fields or barn.
Your Home is out of date without these
conveniences and the first cost is very
reasonable, and the upkeep is only about
Twenty-Five Cents a week for water and
lights. Write us for Literature or ask your
neighbor about DELCO-LIGHT,for there
is one near you.
C. L. FURR
DEALER
Rockingham County
Harrisonburg, :: Va.
P. O. Box 154
Phone 234

Optical

High Grade Pianos and Player
Pianos at most moderate prices

Coiner Furniture Co.
South Main St.

Harrisonburg, Va.

Repairs

Your time is of value to you. We have a special mail order department. We mail all
orders in HALF-A-DAY. We repair and renew ALL MAKES of frames and mountings.
We duplicate broken lenses accurately. We Specialize in filling Optical Prescriptions.
531 McBAIN BUILDING
EXPERT OPTICIAN
WILLIAM R. HILL
ROANOKE, VIRGINIA
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The most complete line of Fancy Groceries, Fruits and Vegetables
■ CAN BE FOUND AT
THE STA-KLENE STORE
A WELCOME ALWAYS AWAITS YOU
Phones 122 & 195

LINE WEAVER BROTHERS, Inc.

Harrisonburg.Va.

5?

(Formerly known as Weyer's Cave)
WENTY miles south of Harrisonburg and twenty miles
T north of Staunton. A natural curiosity unequaled. The
largest chambers in any cave that is lighted by electricity.
Experienced travelers say it surpasses in colors and formations. The dryest and most accessable of caverns. (Jneanda
half hours of amazement and delight. Special low rates
for all schools and organizations when in large parties.
Descriptive folder on application
J. M. PIRKEY, Supt.
Grottoes, Virginia

THE

VENDA 5 & 10c COMPANY
The Ideal Shopping Place

We invite all Normal School girls to visit our store. You will
find at our store many articles you will need while in our city
You Are Always Welcome
79 North Main Street

"The Old 5 & 10c Store"
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Information Combined
YOU

with Experience and
Mechanical Skill

BE AS CAREFUL

/CONSTITUTE a trio which is
^—'highly important to every one
needing the comforts of Sanitary Plumbing and the best
methods of house warming.
We are here to serve you in
these and kindred lines and
feel that we can measure up to
your highest ideals and needs.

as you care to be and still be
pleased at this store with your purchase. We explain the quality to
you and guarantee all we recommend.
D.

C.

DEVIER

Reliable Jeweler

May ave sernje you? Estimates futnished.
Telephone or 'write

HARRISONBURG, VA.
REGISTERED OPTOMETRIST
and a real lens grinding plant

THOMAS PLUMBING
and HEATING CO.
102 E. Market St.

CAN

Broken lenses replaced on
short notice.

Harrisonburg, Va.

BURKE & PRICE

At the business twenty years.

The DEAN STUDIO
HARRISONBURG, VA.

Fire Insurance
and Surety

|

Bonds
KODAKS

Harrisonburg, Va.
National Bank Bldg.

Phone 16

Films Developed and Printed
DR. W. L. BAUGHER

JOHN W. TALIAFERRO
JEWELER AND OPTICIAN
HARRISONBURG, :: VA.

DENTIST
Harrisonburg, Virginia

BLOOM'S
The oldest one price store in

Court Sq. Next to Fletcher's Drug Store

HARRISONBURG, VA.
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Printing of Quality Means Prosperity
Get the best —
JfiiHilk
\
r
ii
i.

l

/
™
m
i
1 Mf? l| |
1
Jil l
1
Nil iff
\
\/

I* w/// cost less in the end
"]\ /TOST business men realize that the appearance of their
|\/1 stationeryt business cards and other printed material is
used by other business men to judge their standing and upto-dateness. A poorly printed letter-head or business card may
mean the loss of many dollars to you.
You should be just as careful of your printed matter as you are
0
f your personal appearance, the appearance of
your place of business, or your stock.
XT t
By paying more than our prices you can not buy
more quality, and no one who charges less can
give equal service and satisfaction.
A,

NEWS-RECORD
PRINTERS OF THIS MAGAZINE

JOB

DEPARTMENT
HARRISONBURG, VIRGINIA

SEEDS
When you think of Seeds think of Wetsel Seed Co. SEED is our middle name.
Ail seeds sold by us are tested by us for
germination before being offered for sale.
Dead seed means a dead loss. So why take
chances on buying seeds that will not germinate?
We make a specialty of the seed business, therefore are in a position to give you
better service than any one else in the Valley
of Virginia.
If you live in the Valley send us your order for Field or Garden Seeds, or write for
prices. Our mail orders are increasing every
year. There's a reason.

WETSEL SEED COMPANY, Inc.
SEEDMEN
HARR1SONBURG, VA.
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SERVICE IS THE BIG
VALLEY MUSIC
COMPANY

The New Edison Phonograph and Records

Vitftor Talking Machines
and Records

Sheet Music

79 N. MAIN ST.

WORD TODAY
We are here, not only to sell
Shoes, but to
FIT SHOES
In offering to our friends
Selby Shoes For Women
and
Bostonian Famous Shoes
For Men
and seeing that you are
PROPERLY FITTED
We feel that we are giving you
a real service, which we think
you will appreciate.
YAGER'S SHOE STORE
Thos. P. Yager, Proprietor.
Agents Phoenix Hosiery
SALESMEN
Mr. F. B. Garber—Mr. Jas. B. Morris
Orthoepedist.
Practipedist.

Sultn & Martm ©a.

Developing and

1215 F. St., 1214—1216—1218 G St.
WASHINGTON, D. C.

Printing of
Kodak Films

China, Glass, Silver, Kitchen
Equipments
tlltlHIHillllHmUilllUII
For Colleges, Hotels and Institutions
iiitiiiiiiiiiiiiiiiiniiiiiin
Catalog Sent on Request
Correspondence Solicited

All work returned in 24 hours

10 cts. for developing film
3 cts. No. 2 Brownie prints
4 cts. No. 2A Brownie prints

Gift Articles of Sterling Silver,
Fine China, Cut Glass, Art
Pottery, Lamps, etc.
iDiiiiiiMiHiiiMiiitninii
Suitable Objects for Prizes, Trophies
and College Events

5 cts. for post card size

Baugher's

Book

Store
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Unwise Speculation

Invites Disaster

Many

a firm's business has been

hopelessly involved through speculating in enterprises

that

were

foreign and unfamiliar.

Avoid

such

precaution

mistakes.

in

your

Exercise

investments.

Look before you leap.

The

First

you the

National

combined

Bank

offers

experience

of

its officers and directors in determining the value of any new financial project.

a X ^ t g

t r B I
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State Normal School

for

Women

Harrisonburg, Virginia

Regular Session 1920-1921
Coux-ses leading to Professional Diploma:
TWO TEAR COURSES
1. For Primary and Kindergarten Teachers.
2. For Grammar Grade Teachers.
3. For Junior High School Teachers.
4. For High School Teachers.
5. For Teachers of Home Economics subjects.

Four Year Course
In Home Economics, under the Smith-Hughes Law,
leading to the B. S. degree in Education.
Opportunities for students needing financial assistance through
System of student service
Free State Scholarships
State Loan Fund
Only candidates for professional courses admitted.
Mature student body makes for high professional
standards and splendid school spirit.
Exceptional practise teaching facilities in both urban and rural schools.
For catalog address
President SAMUEL P. DUKE.

